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Significance of Problem 
Vocational agricultureu as one member of the total 
family of vocational education subjects, has been exposed 
to an increased number of evaluations. Many of these, on 
occasion rather critical evaluations, have possibly been 
the result of the attempted implementation of various pro-
visions of implied g·uidelines for the Vocational Education 
Act of 19630 Many such evaluative surveys have been quite 
general and appear not overly micrographic in depth or ex-
haustive in nature o It is a rather easy prediction to 
make t hat in a somewhat short span of time these evaluative 
processes will of necessity become more discriminating 
and di scerning in nature. The critical or focal point of 
any evaluation will be the local program of vocational 
agriculture . The teacher and administration will be held 
more directly responsible for whatever weaknesses that may 
exist in the local setting. State administration and 
supervisory officials will seek ways of instigating and 
1 
motivating local program improvement in scope; but far 
more in quality of performance. 
In any analysis of a local program of vocational 
agriculture including those related factors which are con-
cerned with program development 11 it is important to recog-
nize certain variables involved in developmental processes 
effective at the local level. 
Traditionally 8 the local teacher of vocational agri-
culture has recognized several 1approaches 1 that could be 
used to determine what should be included in a local pro-
gram of vocational agriculture. First 6 there is the local. 
community survey which would often identify job opportun-
ities and give an awa.reness of the particular skills in 
demand 11 specifically those which could he readily taught 
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in vocational agriculture. The local program of vocational 
agriculture could well be built around collated data con-
cerning job opportunities and skill information 6 thus 
assisting graduates of the program to adequately and ef-
fectively fill positions of employment. Along with survey 
information 6 the teacher would of necessity consider the 
interests and abilities of his students. This aspect of 
local program development has become even more important 
since the Vocational Education Act of 1963u and the sub-
sequent nation-wide evaluation of all programs called for 
in 1968 legislation. It should be noted that on almost 
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every page of the araluation publication (1) was this state-
ment~ 11 Never before has attention to the individual.as a 
person been so imperative. 11 Secondlya the teacher of voca-
tional agriculture would look to 'key people' in the com-
munity, such as those comprising a local advisory committee, 
either formal or informal. Such a committee would give 
advice and possible direction in developing a meaningful 
program of vocational agriculture. Third9' the teacher, 
being aware of and sensitive to student needs and the im-
portance of knowing his students 8 would use personal con-
tacts with both the student and the student's family to 
fully determine 6 as precisely as possible, the total scope 
of need 6 interest and ability. In addition to the devel-
opment of an interpersonal relationship with the student 
and his familyg the teacher will often use to an advantage 
the information resulting from a standardized testing pro-
gram of the type administered generally in the school 
system. 
Complementing the above mentioned approaches available 
to local teachers is the proper usage of the many available 
advisory services. The district supervisors 1 persons with 
experience and expertise in giving guidance and direction 
to local program development, a.re recognized as capable of 
providing invaluable help. The use of supervisory per-
sonnel and teacher-training staff members compliment 
whatever approach is chosen by the local teacher in devel-
oping a local program of vocational agriculture. 
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In brief surnmaryf the local program is rightly based 
upon needs of the local community and the needs of indi~ 
vidual students as perceived by the local teacher who then 
applies whatever resources are appropriate and effective· 
in choosing the 'approach' he deems relevant to the program 
planning process. 
The freedom to be 8 basicallylf the major formulator of 
the local curriculum or teaching program has been one of 
the often cited I advantages I by local teachers of· vocational 
agriculture at the secondary level. For.many years the 
local teacher has more or Jess systematically gone about the 
business of program planning. With the program partially 
or fully conceptualizedq possibly even fully developed 6 he 
has consulted with the local school administrator, either 
as a matter of informing or sometimes attempting to 1 sell 1 
the program which he has developed with or without the 
sources of advice and assistance }::)re:vi:ousl:y mentioned,_. Tn 
any case .. the in.forming of the administrator has not been 
seen by the teacher as a major obstacle in either formula-
ting or implementing the program of the learning activities 
he has designed" 
Teachers of vocational agriculture through the years 
have used this freedom and responsibility of choices and 
decisions in program planning and directing quite effec-
tively. However, in some instances, the direction or 
emphasis that is given by a particular teacher to a local 
progra.m has become singular in nature. Each teacher of 
vocational agriculture brings with him 'strengths or weak-
nesses' of a program that are, in the main 8 uniquely his 
own identifiable characteristics. Vocational agriculture 
programs with varying points of emphasis may be found in 
various schools within the state" Many times these recog-
nizable traits become rather stable characteristics by 
which the teachers and local programs are noted or identi-
fied. 'The character of the local program becomes a.sso-
ciated very closely with the personality of the individual 
teacher. 
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It is not unusual for a school to favor hiring a 
specific vocational agriculture teacher because of his 
demonstrated I strengths I or the nature of his past perfor-
mance in another school systemo This leads to the assump-
tion that local programs can possibly become largely 
teacher-orientated rather than student or community need-
orientatedo It is no great secret that teachers tend to 
either consciously or subconsciously develop local programs 
that reflect their own interests and abilities. Perhaps 
it could be considered a truism in education that~ a 
teacher has a strong tendency to teach or is motivated in 
his teaching by his own personal areas of interest 9 his 
attitudes 8 and his self-recognized ability to teach in 
given areas. 
Wiggins ( 2) points out that.: 
0 
The type of local program is a product of 
the interaction of the teacher8 community 8 
parentsK school officials,8 and students. 
Buta in reality 8 the Vocational Agriculture 
teacher's interest 1 values 8 and attitudes 
are probably the most important factors in 
determining content and. emphasis of these 
programs. 
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This may give insight to the rationale for this 1free-
dom 1 with which a local teacher operates in planning a 
program. It also points out a possible factor which could 
be measurably responsible for the diversity of program em-
phasis at the local level. It is not the purpose of this 
study to determine whether this teacher freedom 0 or such 
programs spawned and nurtured by such freedom 8 is either 
1good 1 or 1bad 1 1 per se, but to consider several of the 
variables which are involved in the process of a teacher's 
becoming 1 oriented 1 toward a specific phase or facet of 
vocational agriculture. It is of value to determine at 
what point along the prospective teacher's route of educa-
tional experiences and development that he 1 as a student., 
was most influenced andu if possible., by whom. 
After studying various ascribed items of educational 
program influence, the study attempts to consider more 
specifically one aspect of personality as it may relate 
7 
to attitude change. It is believed that the openness and/ 
or closedness of an individual directly affects the flexi-
bility or rigidity toward change. Because this study deals 
with changes· in attitudes., it was deemed important that 
consideration be given to this identified personality fac-
tor which seems to be so intricately involved. 
Statement of the Problem 
This study will investigate the following problem: 
Among beginning teachers of vocational agriculture what 
item or.level of educational experience is most influential 
in determining present attitudes toward program emphasis; 
what relationship exists with regard to the openness or 
closedness of the personality of beginning teachers to 
these various items of influence? 
The Purpose of the Study 
The purposes of the study were: 
1. To determine whether the nature and extent of ed-
ucational experiences of a student of vocational agricul-
ture are influential in later years when the former student 
is himself performing as a teacher of vocational agricul-
ture. 
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2. To determine the possible extent to which pro-
gram emphases in the high school vocational agriculture 
program may be influential in determining program emphases 
of former students who are performing as beginning teachers 
of vocational agriculture" 
3. To determine whether existing program emphases in 
cooperating student teaching centers are associated with 
attitudes toward program emphases which are held by begin~ 
ning teachers who experienced their student teaching in 
these same centers. 
4. To determine the possible association which may 
exist between the beginning teacher's own program emphases 
in vocational agriculture and his measured tendency ,toward 
open or closed mindedness. 
Assumptions 
A major assumption underlying the study was that past 
experiences and/or interactions between prospective teach-
ers11 high school teachers 8 university instructors and 
cooperating teachers do affect student attitudes toward 
professional and occupational concepts 8 both qualitatively 
and quantitativelyo 
A secondary assumption was that attitudes of beginning 
teachers toward program emphases are measurable with the 
instruments and procedures used in the study. 
Minor assumptions are~ 
1. That the panel of judges are qualified to cor-
rectly identify/categorize in the program of high school 
and cooperating teachers. 
2. That the attitudes expressed by the beginning 
teachers were honest expressions of their opinions. 
3. That the responses obtained through use of the 
Dogmatism Scale and Program Emphasis Attitude Scale con-
stituted true expressions of the beginning teachers' 
judgements and feelings. 
Limitations of the Problem 
This research was conducted during the second semes-
ter of the 1968-69 academic year at Oklahoma State Univer-
sity. All thirty-two first-year teachers were used in the 
study. Some teachers had taught slightly over one year 
due to the fact that some had taken employment in January, 
1968 instead of in the summer 8 1968. 
Hometown teachers were identified for each beginning 
teacher. In cases where more than one hometown teacher 
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was involved 6 both were identified and evaluated by the 
panel of experts as to program emphases. Due regard was 
given to the hometown teacher having had the greater period 
of educational contact. 
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Cooperating teachers were identifed by the teacher-
training staff at Oklahoma State University and were rated 
as to program emphases by the panel. 
Limitations of the Study 
The major limitation of the study was that the inves-
tigation embraced only determination of attitudes and at-
titudinal influences. The study did not seek to investi-
gate b'ehavioral aspects of the individuals involved other 
than such behavior as was recognizably related to attitudes 
and attitude variations. 
The study did not seek to investigate role or self-
concept of the individual except as these relate to atti-
tudes and attitude variations. 
Definitions and Clarification of Concepts 
Beginning teacher: Those teachers of vocational agri-
culture who had taught no more than three semesters in the 
public high schools of Oklahoma. This would cover a period 
of from three to sixteen months, depending upon the date 
of employment. 
Cooperati~ teaching center: Those high school voca-
tional agriculture programs which served as student teach-
ing centers for college level students in agricultural 
11 
education preparing to become teachers of vocational agri-
culture. 
Home £!:Ogram: This term refers to a full-time voca-
tional agricultural program at the secondary educational 
levelo 
Attitude~ Attitude as used in this study refers to 
the concepts or ideas of a beginning tea.cher toward pro-
gram patterns and program emphases" 
Opinion~ This term refers to the verbal expression of 
an a.tti tude ( 3). 
Efogram emphases: For the purpose of this study pro-
gram emphases will refer to the major activities within a 
local program of vocational agriculture by which the pro-
gram is characterized 8 and so recognized by review panel 
members familiar with the program. 
Cooperating teacher: A cooperating teacher is identi-
fied as a fully qualified, regularly employed teacher of 
vocational agriculture who is carefully selected to provide 
guidance and supervision of observation., participation 8 and 
teaching activities of a college student as he gains compe-
tence in performing roles of a teacher (17)" 
Local teacher: The teacher of vocational agriculture 
who is serving in the local high school setting. 
Attitude chang~: This refers to a change in a per-
son's inclinations 8 feelings,. prejudices or fears,. thoughts 
and convictions toward major emphases in program develop-
ment ( 3). 
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Total program: Those seven areas of a program of vo-
cational agriculture at the high school 'level which inclucle 
adult education 8 agricultural mechanics, guidance 8 class-
room instruction, community service, supervised occupa-
tional training II and Future Farmers of America. 
Authority figure: Those persons having the capacity 
to influence and control the attitudes and behavior of 
others ( 7)" 
Experienc~: Those unique and discernable activities 
which occur as a result of the individual's interacting 
with the environment. Primaril~ these are co~ditioned by 
the way in which the environment is perceived by the in-
dividual (17). 
Open personality: This refers to a person who is 
flexible in his approach to problems and problem situations; 
judgement often is suspended, assumptions are f-requently 
tentative--one expects the unexpected:; -anticipates uncer-
tainty amd change (13 8 adapted). 
Closed ~rsonality: The term refers to a person 
characterized by possession of frozen concepts 8 beliefs 
and attitudes toward problems and people which are set too 
securily for appreciable adjustment (13 8 adapted). 
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Environment: All surroundings constituting environ-
ment with which the person must interact to varying degrees. 
From such interactions derive experfences. 
Student tea~her: The student teacher is a college 
student who is engaging in the act of student teaching (17). 
Student teaching: Refers to the culminating profes-
sional laboratory experience in which the college student 
assumes inc.ceasing degrees of responsibility for certain 
aspects of the program in the role as a teacher at.the 
secondary level but under the supervision of a fully quali-
fied vocational agriculture teacher and a college super- · 
visor (17). 
Dogmatism Scale: The Dogmatism Scale refers to the 
instrument developed by Rokeach for the purpose of attempt-
ing to measure open-mindedness and close-mindedness (2)" 
Personality: The total of all characteristics that 
combine to identify the individual persona or that give 





This study involves the attitudinal influences that 
have possibly taken pla.ce among thirty-two beginning 
teachers of vocationa.1 agriculture initially assuming 
duties during the 1968-69 school year~ The period of time 
in which these influences on attitudes did or did not take 
' •. 
place was inclusive of the period of time from their own 
experience as students of vocational agriculture in local 
high schools through the approximately nine to sixteen 
months which had elapsed during their experience as full-
time teachers. of vocational a,griculture in Oklah0ma. At-
titudes identified and studied were hypothesized as having 
been largely influenced by their home high school student 
experiences, under a local vocational agriculture teachera 
and their experiences during seven weeks of full-time stu-
dent teaching under the direction of a carefully selected 
cooperating teacher" 
It was felt necessary that an exhaustive review of 
14 
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existing literature be done concerning attitudes 6 openness 
o'f personality, and the effect of experience upon attitude 
change. 
Attitudes and Attitude Influences 
The first aspect to be considered is the matter of 
attitude formation and attitudinal influences. Certain 
defined differences between attitudes and opinions proved 
to be of value to this study. For the purpose of this 
study, Thurstone 1 s (3) and Hutt 1 s (4) definitions of atti-
tude and opinion were accepted as among the more valuableo 
Thurstone (3) indicates that an attitude 
" " . is the sum total of a man's incli-
nations and feelings, prejudices or fears, 
thoughtsa and convictions about a specific 
topic. 
The term opinion was aptly considered to be a 'verbal 
expression of the attitude.' 
Hutt (4) says~ 
By attitudes we mean the beliefs 9 feel-
ings and action tendencies of an individual 
or group of indi vidua_ls toward objects 6 
ideasg and people. 
These two.definitions are congruent and would seem largely 
sufficient to define attitudes and opinions for the pur-
poses of th,e study" Thurstone ( 3) indicates that 11the 
term opinion is restricted to verbal expression. But it 
is an expression of what? It expresses an attitude, 
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supposedly.II Hutt (4) makes clear the aspects of attitudes 
with which this study was primarily concerned: that of 
"beliefs 0 feelings and action tendencies" toward ideas and 
~ 
people. 
In the measuring of attitude change there is often a 
tendency to accept attitudes as something 'fixed,' and, 
therefore, to consider measurement a rather concrete pro-
cedure" Thurstone indicates that the process is not a con-
crete, terminal or precisely ending procedure. 
Acco-rding to Thur stone ( 3) : 
When we measure a man's attitude in some 
certain area 1 we shall not declare that 
this is an ending condition 9 but we take 
for granted people's attitudes are ~ub-
ject to c_hange. 
In drawing. uponeveryday experience we 
understand how often our opinions a.nd 
attitudes often are changed or swayed by 
those around US/ especially i:f the approach 
or technique is acceptable" 
Sells and Trites (5) state: 
Attitude change is constantly occurring 
as a result of learning and to achieve some 
deliberat~ change it appears poss-ible to 
communicate directly with individuals, a.s 
by talks 6 classes and workshops. 
Interactions of this nature do occur all a.long the 
educational route the teacher of vocational agriculture 
must travel 0 both in pre-service and in~service experiences. 
Hutt (4) says: 
Generally speaking 6 wetend to approach and 
interact with objects toward which we hold 
favorable attitudes and to shun or avoid 
objects toward which we have unfavorable 
attitudes. 
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It seems that even though all prospective teachers of 
vocational a.gricul ture are expected a in general u to travel 
this same educational roada there is a possibility of 
greater influence of attitudes when student's attitudes 
are congruent with those of certain teachers. This holds 
true based upon the previous definition by Hutt (4). With 
this study the investigator attempted to maintain as the 
primary concern that educational environment largely imple-
mented and provided by local home and cooperating teachers. 
Therefore 6 it follows that the study is basically concerned 
with those interpersonal interactions which influence 
prospective teacher attitudes and opinions concerning local 
program emphases" 
Mann (6) says tha.t: 
There are many studies in sociology on 
attitude change: in genera1 6 these studies 
are designed to determine whether a par-
ticular form of influence does produce a 
discernible attitude change in a specified 
individual or set of individuals. 
Evidence indicates that individuals do change in at-
titudes 3 but whether these changes are attributable to 
certain measurable influences is an important considera-
tion" In the definition by Hutt (4) the phrase "action 
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tendencies 11 is used which seems to strongly imply that a 
study of behavior is.associated, in partlf with attitude 
study. Mann (6) says that "attitude change is an aspect 
of human behaviorc" 
Because of this association of attitudes with be-
havior, there exists a need to briefly consider aspects of 
behavio,ral change as these may relate to attitudes. 
Zaleznik (7) indicates that: 
Behavioral patterns refer to an individual's 
action 9 rather than to his attitudes, feel-
ings and motives, or to other's perception 
of the individual as a person. 
Therefore, major concern is not with the patterns of 
behavior identified independently, but rather with the re-
sponse of the individual to certain experiences upon which 
his attitudes toward local program planning may develop. 
It is important that consideration be given attitudes 
a.s they may be influenced by the behavior of those persons 
intricately and intimately involved in the educational 
experience which has or has not influenced the recipient 
person in developing an attitude or the changing of an 
attitude" Accompanying any appreciable change of attitude 
there is 9 openly or covertly, some change agent or agents 
involved" While the change agent is often considered 
to be the helper or facilitator of the individual at-
titude toward certain ideals or desires 9 it must be 
19 
recognized that change agents also may inhibit attitudinal 
change a 
Zaleznik ( 7) indicates that~ 
.Th.e problem .. of. ind.iv:idual change .nee.es -
sar.ily. involves. chang,e. in obj.ect. relation-
ships for the indi vidua.l. .It also involves 
changes in the way th.e . individual thinks 
about himself.,. about other peopl.e, and 
about his relationship to his work. 
Beginning teachers 0 comprising the population for this 
study, were assumed to have been recipients of cha.nges in 
~, 
object relationships 0 these largely centering around ac-
tions of his hometown teacher of vocational agriculture and 
his cooperating teacher. 
Miller (8) believes that~ 
The indi viduaL gradually develops attitudes 
and values and achieves a concept of him-
self and a notion of an ideal s~lf. Event-
ually he begins a number of concepts about 
jobs which may or may not be realistic; and 
he may seek to find a_n accept ion which will 
satisfy his needs and allow him to be the 
sort of person he thinks he isa But in all 
this devel,opmental process 8 information does 
have a part 0 for he does not develop in a 
vacuum 8 but in an environment which he needs 
to understand as accurately as possible. 
The importance of the environment and experience can-
not be overlooked as powerful and meaninful sources of 
stimuli for changes in attitudes. Man cannot survive and 9 
above all 0 cannot mature without interaction with both 
people and situations as objects. 
Oppenheim (9) indicates: 
Most definitions of a.tti tude agree that 
an attitude is a state of readiness to 
react to stimuli. The individual's at-
titudes are present but dormant most of 
the time; but attitudes are reinforced 
by beliefs and often attract strong 
feelings. 
The importance of the nature and extent of stimuli 
should not be overlooked, particularily as to the part 
they contribute to attitude change. These stimuli, of 
20 
course, can either be external or internal. However, even 
though the experience may be a physical or external kind 
of situation 8 these external influences also have a strong 
tendency to become internalized. 
Sherif (10) says~ 
There are cases in which such internal 
factors as drive 0 attitude, affect or 
emotional upset play the dominating part 
i_:n determining the experience and sub-
sequent behavior. 
Corrigan and Griswold (11) found that the positive or 
negative change in attitudes 
.•• depended on the quality of the ex-
perience afforded the student teacher--
meaning the extent to which the student 
teacher perceived his college supervisoro 
cooperating:school, and his cooperating 
teacher to the implementing and prin-
ciples held to be important in guiding 
learning opportunities. 
There is another important aspect of attitude and at-
titudinal change that has not been considered. This is 
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the salient role which must be assigned to approval or 
disapproval by persons with whom the tyro teacher will have 
or has had interacting experiences. The pertinent question 
is: How much influence does the desire for approval or 
accepta.nce play in the formulation or change of attitudes 
which 6 in turn, give direction to local program develop-
ment? 
Sells and. Trites (5) state~ 
Attitude change depends first on ascer-
taining motive patterns of individuals. 
Each individual se.eks some degree of 
recognition and sense of importance~ 
Achievement of goals, particularly if 
they are reinforced by work associates 
and family members 6 provides a feeling of 
of accomplishment and recognition. 
It would seem that to many individuals the need for 
acceptance is of major importance in attitude change. This 
spells out rather clearly the needs of the indi vidua.l who 
is in the process of changing attitudes and modifying con-
cepts. When such changes and modifica.tions are catalyzed 
largely through the influence of others; what of the mo-
tive patterns of the person in whom change is taking place? 
Do beginning teachers of vocational agriculture tend to 
modify their own concepts of proper and effective program 
emphases because of close identification with former 
teachers? 
Sherif (10) indicates: 
Some needed concepts to be considered in 
the study of attitudes are: Latitude of 
acceptanceu rejection and non-commitment. 
These facets would seem to complicate the study of 
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attitudes even further" However, in reality these are con-
di tions of infl.uence with which there has been concern 
since the beginning of this study of literature. The con-
gruency of attitudes 0 as has been pointed out, aids the 
degree of accepta:nce u while those with dissimilar attitudes 
have a higher deg.ree of rejection. Do beginning teachers 
tend to reject program emphasis patterns when they associ-
ate such patterns with taciturn 8 stubborn or non-commita.1 
a.ssocia.tes or former teachers? 
Sherif ( 10) u speaking of socia.1 intera.ction 8 primarily 
believes: 
From childhood on, the individual encounters 
personsu a.nd groups, with insistent labels of 
a.pprova.1 u di.sa.pprova.1 0 or other va.lue shadings 
a.tta.ched·to them by people important in his 
eyes, In the interaction process between him 
a.nd others u the indi vidua.1 1 s desires a..s they 
a.re formed a.t the timeu his striving to belong 
and to prove himself pla.y their pa..rt. 
This construct of Sherif's tends to reinforce a pre-
vious consideration 8 that of experience or stimuli which 
influences the perception of the individual. It seemstha.t 
even in the study of acceptance a.nd rejection there is a. 
reversion to 'common points' of reference concerning atti-
tude change. Sherif (10) states: 
Stimul.i .re.l.evant to a ._person I s attitudes 
are s.e.lectiv.ely. perc.eived. and. related to 
in a characteri..stic way.~. In no . .small 
measure 11 his .apprai.sals . ., .. and hence his 
reactions to these stimuli are in terms 
of his attitudes toward them. 
Even though the term attitude has been clearly de-
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fined previouslyK it would seem. beneficial to also consider 
an operationally stated definition of attitude by Sherif 
( 10) •· 
An attitude may be defined as the indi-
vidual's set of categories for evaluating 
a stimulus dom.ainK which he has established 
as he learns about that domain in inter-
action with other persons.· 
This definition by Sherif ties iri closely with his 
concept of acceptance and rejection in attitude develop-
ment. It would seem. that as the prospective teacher 
gradually moves higher and higher up the educational lad-
der 9 he quite naturally develops a 'set of concept cate-
gories'from. which he either accepts or rejects the atti-
tudes and actions of others. In developing this 'set of 
concept categories'the local teacher of vocational agricul-
ture and the cooperating teacher involved in his student 
teaching experience must. leave their mark. It would stand 
to reason that as additional experiences and influential 
interactions take place the 'set of categories' would alter 
to some degree" Sherif (10) states that~ 11Change is in-
ferred from the alteration of the person's acceptance-
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rejection pattern." Therefore., in any situation., educa-
tional or otherwise 9 it cannot be said that the persons 
who interact are without acceptance-rejection patterns of 
some scope or dimension. In view of this., Sherif (10) 
summariz.es the conditions of attitude chang.e when he says: 
The person with an attitude comes to a 
situation designed to change his attitude 
with his own categories for evaluation. 
In the process he will categorize all aspects of the 
situation before considering alteration of his attitudes 
in any way. This could be called a judgemental process 9 
but Sherif (10) calls it evaluation. 
To categorize items relevant to attitudes is equiva-
lent to evaluation 9 and evaluation presumes the placement 
ot' items into categories. When the individual has a defi-
nite attitude relevant to stimulus material! he brings 
esta.blished categories to the task of dealing with it. His 
own start delinea.tes the bounds of his tolerance or accep-
tance and is customarily a major anchor in his judgment. 
There is possibly some question as to the validity of 
attitudes ~f first year vocational agriculture teachers at 
the secondary level o However 9 Newsome, Gentry and Ste-
phens (12) found: 
Undergraduate students enrolled in teacher 
education programs at the University of 
Georgia 9 enter student teaching with con-
sistency ideas about education. 
25 
It is of interest to note that in the same study there 
were losses in consistency after student teaching occurred 
in the total group. These losses suggest 0 according to the 
researchers 1 "that student teaching experiences affect stu-
dent's ideas about education." This infers the belief that 
educational stimuli can produce educational experiences 
that can be categorized by the student and thereby evalu-
ated so that acceptance or rejection takes place. In short 
if perceptions are judged as acceptable 8 attitude change 
does very likely take place 0 in some dimension. 
Openness of Personality 
In any consideration of attitude formation and atti-
tude change 8 attention must be given to the openness and 
closedness of personalitya The openness of personality 
would indicate a relatively high level of acceptance or 
flexibility toward change agents 1 whereas closedness would 
suggest a relatively low level of acceptance to the various 
I 
agencies of change. 
Hodnett (13) indicates that the open person is a flex-
ible person in terms of his attitudes: 
. you habitually approach your problems 
with people with judgment suspendeda Your 
assumptions are tentativea for you expect 
the unexpected 8 uncertainty and change .. You 
grant in advance the possibility that you 
may encounter reasonable grounds for the 
reconsideration of your obj ecti ve.s as 
w~ll as your solutions. 
As Hodnett points out 6 the open person is always a 
more flexibli person in attitude stature. Flexibility 
would favor change in the individual's attitudes if the 
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proper change agents were present a.nd acceptable. He does 
not specifically spell out congruency, but Newsome 6 Gentry 
and Stephens ( 12) state: 
A creature of frozen concepts, his belief 
and attitudes toward the problem and people 
he has to do with are set too hard for ad-
justment. 
It can be seen from these descriptions that the person 
with rigid concepts of himself and of those with whom he 
interacts has very little possibility to be influenced 6 to 
a major degree, by a change agent. The change agent or 
varying environment will likely present a threat to exist-
ing attitudes 6 beliefs and values. The 'closed individual' 
can be identified as that person most likely to develop 
negative feelings and feelings of anxiety as he interacts 
with persons having views and concepts differing from those 
he holds as rnore or less absolute truths. Hodnett ( 13) 
correctly identifies the rigid person as the individual 
who "suffers from the delusion of certainty; he knows what 
is right and what is wrong." Those with closed.- rigid per-
sonalities have very little chance of seeing both sides of 
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any question or any situation. Situation variables .will 
affect the attitudes and behavior of this type of person 
only to a very limited extent. 
In an educational setting the closed personality will 
not readily accept the various stimuli that may be pre-
sented through classroom experiences. Neither will he be 
open to planned learning situations with educational ex-
periences outside the classroom. It has often been said 
that learning situations are conditioners for the attitudes 
and value systems for young people. This is an attempt to 
continue socialization of the person by conditioning that 
person to the various modes and standards of the present 
society. To this end modern society uses the school as a 
major tool. However, Arbuckle (14) indicates that: 
The more one is conditioned, the less basic 
and human is his response 9 and 9 in this 
sense, more irrational is his response. 
This spells out rather clearly the need for providing 
flexibility and openness in all learning situations so 
that an 'open mind' is essentially a product of those ex-
periences which are to be internalized in the product--
the individual person. Thus 9 a nonstructured, flexible 
person is able to interact openly with those whom he comes 
in contact with at work and play. The adaptive person 
possibly can be the stimulus for causing his characteris-
tics of attitude and behavior to be perceived by others as 
desirable and, in effect¥ thus produce changec 
Hodnett (13) says that: 
Much of.a person's involvement in problems 
with othe.r .. peo.pl.e .a.rises from your efforts 
to get them to accept change. 
i 
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In considering the activities which influence changes 
in those with whom we interact¥ it is important to this 
study to realize that in a student's learning experiences 
his attitudes do have a strong tendency to relate closely 
to certain individuals involved in those experiences. The 
individual involved may be the local hometown vocational 
agriculture teacher or the cooperating teacher concerned 
in the student teaching experience at the university level. 
Either II or both 9 can be important contributors to attitude 
adaptation of prospective teachers of vocational agricul-
ture. 
Arbuckle (14) states: 
Some individuals relate more effectively¥ no 
matter of his level and kind of professional 
education, with some individuals than with 
others. 
No investigation of attitude and attitude changes in 
the teaching area could be complete without consideration 
of the authority figure as involved in the interaction 
between individuals. 
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Authority Figures Influencing. Attitudes 
Authority figures are those persons in a position who 
have the capacity to influence and control the attitudes 
and behavior of others. 
McAulay (15) found that student teachers seemed to be 
"greatly influenced by their cooperating teachers in method 
of teaching,. technique of classroom housekeeping, and re-
lationships with children." 
Zalezn{k (7) stated sources of authority are: 
Positions one occupies, the expertise at 
one's command, and the emotional ties 
established in interpersonal relation-
ships. 
Price (16) found that "student teacher's attitudes 
were altered in the direction of those held by their super-
vising teachers." 
These findings and comments would lead one to perceive 
that authority figures do exist for many in the home,,. school 
and community setting which could influence prospective 
teachers of vocational agriculture. 
The general assumption is that the first authority 
figures encountered by youngsters are the parents. How-
ever, teachers certainly can be classified9 according to 
the definition used in this study, as persons early occu-
pying positions of influence. Teachers do possess certain 
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expertise in their relationships with students. The emo-
tional ties are quite evident in teacher-student situations 
especially in the close working relations the teacher of 
vocational agriculture has with his students. Many stu-
dents enrolled in agricultural education at the university 
level attribute their interest in teaching to the close 
association they had with their former local high school 
vocational agriculture teacher. 
Authority figures are of particular interest in the 
study of attitude change" It seems as if the problem of 
attitude change invariably involves the individual's ties 
to some authority figure in his ba.ckground of experiences. 
This is a basic concept to this study. 
Zaleznik (7) indicates: 
To change behavior and attitudes in response 
to impersonal external demands is a rela-
tively simple problem for the individual. 
To change in response to the demands of other 
persons is an entirely different matter; it 
involves an emotional response to who the 
other person is and what he is doing to the 
individual interpersonallyDe To be told or 
advised what to do or think by another per-
son is quite different from discovering or 
learning what to do or think by one's self. 
In view of the above statement there is some doubt as 
to the validity of accepting the simplicity of authority 
figures in attitude change. Because of the vast number of 
psychological variables involved in the teacher-student 
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relationship 8 the answer to total influence of authority 
figures in attitude change cannot be readily ascertained. 
In Price's (16) study it was determined that one of 
the most significant conclusions was the correlation be-
tween supervising teacher's and student teacher's classroom 
teaching performances. His study indicated that student 
teachers seem to acquire many of the teaching practices 
of their supervising teachers during the internship se-
mester. Miller (8) believes that occupa.tiona.l sterotypes 
learned through childhood a.nd adolescence also become fa.c-
tors in voca.tiona.l development.a 
Experience as Re.lated. to Attitudes 
The review of literature ha.s directly or indirectly 
identified a.nd emphasized the experience factor as it re-
la.tes to other variables of attitude change. Relating to 
the importance which experience may play in the develop-
mental aspects of the individua.1 8 Miller (8) states: 
If we a.re to understand individua.lsu we 
must be concerned with the environments 
in which we find them and with their ex-
periences in their environment a.swell. 
In the study of experiences we could easily brush 
aside such comments by saying that no two persons live or 
exist in the same environment or even have the same experi-
ences. Even more perplexing to a. study of experiences is 
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the well-known phenomena of two persons who have the same 
experiences but do not react nearly the same way nor do 
they achieve the same degree of success. The study of ex-
periences may be complex butf nevertheless, very important 
to attitudes and attitude change. 
Miller (8) indicates: 
Perhaps no. one. can ev.er .completely und.er-
sta.nd the .. expe.riences of ... anoth.er, for the 
private world o{ each person. is to a l.arge 
degree inaccessible to another, but the 
effort must be made. Gross similari tie.s 
of environment in no way guarantee that 
individuals in that environment are hav-
ing the same experiences. Experiences 
arise when there exists a dynamic rela-
tionship between the individual and his 
environment. 
It would seem then that the experiences of each per-
son is, in reality, an individualized relationship. Miller 
(8) further declares: 
Only the person can have experiences; only 
the person gives .meaning .to his relations 
with his environment. And much as selec-
tive aspects of. his'envi.ronm.ent.ac.quire 
meaning so he. hims elf comes to have mean.-
ing. In seeking to understand the exper-
iences of an individual,. it is helpfu1 to 
distinguish between the environment as 
seen objectively,. and the individual I s 
perceptions of his own environment. 
Experiences as described by Miller (8) give additional 
meaning and understanding to the individual; and, as we 
have seen before, all these variables, with e~perience in-
eluded., help to stabilize or clarify the person's under-
standing of himself as well as the attitudes and actions 
of others around him. There is a need for prospective 
teachers of vocational agriculture to correctly perceive 
their experiences in the family, local schoolu community, 
and the university setting. All of these experiences can 
add to the 'completeness' of the future teacher. 
Miller (8) summarizes the importance of learning ex-
periences: 
Learning. .experien.ce_s'" . .pr:ovided ... by the in-
s t ructi ona1. or::. more .formal.curriculum."' 
student activities 9 .and. work. .exper:ience 
programs . .cons.titute. impor±ant. ... segments 
of the experiences. o.f th.e .. adoles.cent •. 
Regardless. of the ... extent. .. o.f reBpons.ibili ty 
for learing experience.s. .... whi.ch .. a .. giv.:en 
s choo.1 deems it prop.ex to acc.e.pt, . the 
whole range of learning situations in which 
a given individual participates is of im-




In view of the literature cited.- the conclusion can 
be drawn that most attitudes are complex with many vari-
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ables influencing the formation and changing of attitudes. 
However, even though attituq.es are complex., they can be 
identified and described as favorable or unfavorable to-
ward a certain specified object relationship. The evi-
q.emce is that this rather complex aspect of personality 
can be adequately measured. The complexity of relation-
ships do not 6 of courseK add to the simplicity of such 
studies. Hutt (4) indicates that: 
.The ..... qu.estionna.ire. is .probably the mo.st 
widely us.ed instrument to. measure a tti-
tudes. A questionnaire can either be 
structured o.r unstructured. 
Hutt ( 4) also beli.ev.es there .are certain .. predictions 
that can be made 8 bas.ed upon certain relationships which 
are known to exist. · He states: 
A large part of our social lives is 
dominated by attitudes • .These are some-
times predictable .from the relationships 
we have had with others 8 particularly 
members of our £,a.milies 0 our friendsa 
our teachers, our neighbors and our re-
ligious advisors. 
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Al though some relationships .have predictable outcomes K 
the fa.cili ta ting of such changes may not be a simple manip-
ulation in the mind of an individual. 
Hutt (4) spells this out rather clearly: 
Achieving .. a. .cha.ng.e .in direction of a ttitudeK 
that is, from.fa.vo.rahle to .unfavora.b.le or 
vice versa 0 is .usually ... more difficult to 
achieve, although it .is possible • .The more 
extreme the attitude 0 the less likely it is 
to be changed • .The more complex the .atti-
tude8 the less likely it is that a change 
in direction of attitude will occura but 
the more likely it is that a change of 
intensity in present direction can be made 
to occur • .The more an attitude is inter-
connected with others 0 the less likely is 
change to occur. 
It is indicated 8 alsoK that attitudes are tied closely 
~ ... 
to the motives of the individual. Hutt (4) indicates: 
Since attitudes can s.erve rn.a.ny motives and 
needs of an .. indiv.idual II the possibility of 
a chang.e wil.l depend :upon. the. number and 
strength .of the motives served. And last, 
the closer .the attitude is to the basic 
va.lues held by an individual.,. the less 
likely is change to occur. 
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Very simply, Newsome., Gentry and Stephens ( 12) define 
what we have really been concerned with in this study. 
They state~ 
In general, there seems to be some evidence 
and many good reasqns for suspecting that 
teaching is more of an art than a science. 
If this is the case 11 then one probably learns 
more in terms of habits and skills from 
imitation and practice than from formal courses 
in education. 
This is precisely the situation with which this study 
is concerned~ the influence of certain environmental and 
- ~.;. 
educational influences which may stamp their·unique charac-
teristics upon prospective teachers of vocational agricul-
ture 11 with these unique characteristics being identifed 
in terms of ceTtain expressions of attitude. 
Attitude Scale 
Authors such as Edwards (18), Oppenheim (9) and 
Rokeach (19) offer considerable guidance in the selection 
and development of an attitude scale~ 'Edwards (18) indi-
cates: 
A desire for a quick and convenient measure 
of attitude that could be used with large 
.g.roups_ .l.ed to . .the .. dev:.elo.pm.ent of .attitude 
scales... Attitude. scales_ also .provide us 
with. one means of obtainin.g an assessment 
of the de.gree of affect that individuals 
may associate with some psy.cholo.g.i.cal ob-
ject m 
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Oppenheim (9) su.g.gests several steps to be considered 
in the development of an attitude scale. It is essential 
to make a pilot study of the area in question. This should 
be done after reviewin.g the available literatureK and the 
pilot study should have depth and purpose~ It should ex-
plore the ori.gins, complexitiesK and ramifications of the 
attitude in question. This should help determine precisely 
what should be measured. The pilot study should also sup-
ply a .group of suitable statements to be used in the final 
scale. 
Edwards (18) says that: 
A well-constructed attitude scale consists 
of a number of items that have been care-
fully edited and selected in accordance 
with certain criteria. As in the construc-
tion of standardized psycholo.gical tests 11 
the first step in the construction ofan 
attitude scale is to obtain items (state-
ments) that will represent in a particular 
test the universe of interest. 
Edwards (18) defines an attitude statement as~ any-
thin.g said about a psycholo.gical object. 
Oppenheim (9) offers the followin.g su.g.gestions on 
writin.g attitude statements~ 
Having .. decided an .the .. g.eneral .pattern which 
our .. attitude .. sea.le. should .have we now .mus.t 
compar.e the . .item .. pool., .the. collection of 
.attitude statements .from. which the. scal.e 
will. he built. Perhaps the .. hest .guide to 
the writing of .statements .is.to say that 
they should be meaningful and interesting., 
even exciting to the respondents. .There 
are many attitude scale.s which falter be-
cause the items have been composed in the 
office according to some theoretical plan 
and fail to arouse much interest in the 
respondents. 
It goes without saying that attitude state-
ments should avoid double negatives and 
should be short and uncomplicated rather 
than long and garlanded with subordinate 
clauses. Proverbs and well-known sayings 
are aJso best avoided. Attitude statements 
are better when they have a certain fresh-
ness forcing the respondent to think and 
take a stand. 
The attitude scale used in this study was developed 
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using such guidelines as are furnished by Edwards (18) and 
Openheim (9) as definite directions and formulae. A pool 
of favorable and unfavorable statements were constructed 
concerning' the seven major areas of the total vocational 
agriculture programs. An informal committee., seven per-
s'ons, evaluated each item in the pool according to the 
favorable or unfavorableness of each item. From the pool 
of items the two most discriminating statements were se-
lected from the favorable and unfavorable divisions. These 
statements were ramdomed sorted and then placed in the form 
of a scale to be given to a group of experienced teachers. 
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From the results obtained by the trial run of the instru-
ment an item analysis was performed on each statement. 
Revisions were made in the scale based upon the identified 
weaknesses. 
The scale was used to obtain opinions of beginning 
teachers of vocational agriculture as to their attitudes 
of various areas of program emphases. 
The scale used by the writer contained twenty-eight 
statements with instructions to respond to one interval on 
a five-point continuum. Cor'rigan and Griswold (11) have 
made the following comments regarding the contruction of 
scales and the measurement of attitudes: 
The student responded to the items on the 
inventory on a five-point continuum of 
strongly agree, agree, uncertain, disagree, 
or strongly disagree. These responses 
were scored on a five-point numerical 
scale. A comparison of each student's 
responses prior to and upon completion 
of student teaching was considered a 
measure of his attitude change during the 
semester. 
The scale used in this study was constructed accord-
ing to the outline described by Corrigan and Griswold (11). 
The scale and its construction follows as closely as pos-
sible the outlined Likert scale described by Oppenheim 
(9). Although there will be concern for the use of such 
scales as useable measures of attitudes,·Oppenheim (9) 
states: 
Likert scales tend to perform very well 
wh<=n it comes to reliable .. rough order-
ing of people with regard to a particular 
atfitude. 
According to Thurstone (3) the scale is to measure 
the attitude actually expressed with the full realization 
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that the subject may be consciously hiding his true attitude 
or that the social pressure of the situation has made him 
really believe what he expresses. Thurstone (3) further 
declares "all we can do is to minimize as far as possible 
the conditions that prevent our subjects from telling the 
truth. . • 
Dogmatism Scale 
The writer believes that after consideration of sev-
eral previously identified educational experiences it would 
be of value to this investigation to include in the study 
one aspect of personality. In considering various experi-
ences which have or have not influenced attitude change .. 
the openness or closedness of the individuals involved 
seemed to take on significance of meaning. It was with 
this significance of personality in mind that it was de-
cided to use Rokeach's Dogmatism Scale to measure open-
mindness and close-mindedness of the beginning teachers. 
Rokeach (19) stated that~ 
People who score extremely high on the 
dogmatism scale are shown to differ con-
sistently from those who score extremely 
low in their ability to form new belief 
systems 0 whether these new systems are 
conceptual, perceptual 0 or aesthetic in 
nature. 
It seems quite evident that as prospective teachers 
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of vocational agriculture move up the academic ladder that 
there are numerous opportunities for them to develop new 
belief systems. The experiences encountered as students 
of vocational agriculture 9 as well as interactions with the 
hometown teacher and also the cooperating teacher at the 
college or university 8 provide excellent opportunities for 
such changes in attitude and belief systems. 
The Rokeach Scale is a widely used instrument for 
measuring the openness or closedness of individuals. Ro-
keach (19) made the following statements about his scale~ 
.• " each statement in ,the scale had to be 
designed to transcend specific idealogical 
positions in order to penetrate to the for-
mal and structural characteristics of all 
positions. 
Persons adhering dogmatically to such di-
verse viewpoints as capitalism and communismK 
Catholicism, and anti-Catholicisma should 
all score together at one end of the con-
tinuum and should all score in a direction 
opposite to others having equally diverse 
yet undogmatic viewpoints. 
There are many studies concerned with attitudes of 
beginning teachers and pre-service work with prospective 
41 
teachers. These studies are generally concerned with 
teachers I performances and teachers I att'i tudes toward stu-
dents. The emphases has been in the area of interpersonal 
relationships between the teacher and his students. 
Finally 9 the review of literature did not uncover a 
study similar to this investigation 1 particularly any that 
involved the attitudes of beginning teachers of vocational 




The purpose and design of the study are presented in 
the beginning of this chapter and are followed by a de-
scription of the popu1ationu an explanation of the instru-
ments used in measuring necessary relationships, a dis-
cussion o'f the hypotheses tested 0 and a brief discussion 
of the statistical procedures used in testing the hypoth-
eses. 
The main purpose of this study is to determine the 
degree of relationships between attitudes of beginning 
teachers and the various home programs and cooperating 
center programs of vocational agriculture which they have 
experi'en·ced and in which they have participated. 
Design 
There are measurable degrees of emphases within each 
program of vocational agriculture op~rating at the secon-
dary levelm Because these measurable differences exist, 
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a study of their influence upon the attitudes of those be-
ginning teachers who have participated in these same 
programs would seem worthy of investigation. Because of 
the necessity of giving major consideration to the influ-
ence of these programs upon various individuals occurring 
over a period of time, the design appropriately must be 
considered to be~ post facto in nature. Certainly the 
study was limited to looking into local influences as a 
somewhat 'after-the-fact' investigation. Because of this 
after-the-fact approach to the study 8 a strictly experi-
mental design was not considered appropriate. 
McCormick (23) lists research design into five cate-
gories. These are: (1) historical--documentation and 
consideration of procedures; (2) descriptive--describing 
present existing procedures and conditions; (3) correla-
tional--the study of relationships; (4) experimental--
study of experimental groups and a control; and (5) action 
research--which incompasses field studd.es and surveys. 
This study would seem to fit into the correlational cate-
gory because of the intense study of relationships between 
beginning teacher attitudes and the various educational 
experiences involved in their educational process at the 
-
secondary school level" However 0 because of certain char-
acteristics 8 the study could 8 in a sense, be described as 
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a descriptive study as defined by McCormick (23). 
Guba (24) indicates that there are four classes of 
inquiry which are composed of investigation, survey, study 8 
and experiment. The following table by Guba (24) describes 
and defines these classes of resea~ch. 
TABLE I 
DEFINITIONS OF FOUR CLASSES OF INQUIRY 





+ + Experiment 
*S - (Sampling) indicates meeting criteria of external 
validity. 
*C - (Control) indicates meeting criteria of internal 
validity. 
Based upon the description of classes of research cir-
cumscribed in Table I, this study would quite suitably fit 
into the investigative class where there was not an attempt 
to either sample a population or directly control any of 
variables involved. 
Guba (24) indicates that~ 
Many critics would assert that unless it is 
possible. to .. ha.v.e complete.ly adequate control 
and .compl.ete1y adequate sampling, it is not 
possible to obtain anything meaningful from 
an inquiry. My own feeling is that each of 
these four .levels doe.s .have some utility. 
The conc1usions that can be drawn from these 
four levels are obviously ~ot the same, and 
the most grievous errors come not from con-
ducting the research of one level of inquiry 
but drawing conclusions as though it were 
another level. Such practicE: I am 8 of 
course, not condoning. But I am saying 
that useful results are possible forcer-
tain purposes from each of these four levels. 
In view of Guba's discussion we might conclude that 
this inquiry is a correlational study at the investiga-
tional level. Guba (24) indicates that the most typical 
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studies in educational research are done at the investiga-
tive level" In his conclusion of the discussion, Guba (24) 
cautions that a 11 the difficulty with investigations a it 
seems to me 8 arises not so much from any innate deficiences 
in this form of inquiry as from the misuse of data which 
results from it." 
Population Description and 
Ranking Procedure 
There were thirty-two beginning teachers in the study" 
Each teacher had received four years training in a 
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secondary vocational agriculture program in Oklahoma. Some 
teachers were products of the sa:rp.e home high school voca-
tional program. The beginning teacheISwere teaching in 
vocational agricultural programs which were widely distrib-
uted across the state of Oklahoma. Major proportions of-
these beginning teachers were teaching in the northeast 
and southwest districts. 
Each hometown program was ranked according to the 
emphases evidenced in the major areas of the total program 
of vocational agriculture. A review panel consisting of 
district supervisors and teacher educators ranked each 
home program and cooperating center program as to degree 
of emphases in the seven following areas of the total pro-
gram~ adult education; agricultural mechanics; guidance; 
classroom instruction; community service; supervised oc-
cupational experience program; and Future Farmers of Amer-
ica. 
The members of the state supervisory staff who served 
on the ranking panel were~ 
Mr. Don D. Brown a District Supervisor 9 Oklahoma Voca-
tional Agriculture; 
Mr. Cleo A. Collinsu District Supervisor 8 Oklahoma 
Vocational Agriculture; 
Mr. Ralph R. Dreessen, Assistant State Director and 
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District Supervisor, Oklahoma Vocational Agriculture; 
Mr. Benton F. Thomason 8 District Supervisor 8 Oklahoma 
Vocational Agriculture; and 
Dr. J.B. Morton 8 former District Supervisor 8 Oklahoma 
Vocational Agriculture. 
The following teacher educators served on the ranking 
panel: 
Dr" Robert R. Price 8 Head 8 Agricultural Education De-
partment 8 Oklahoma State University, and 
Professor Chris White 8 (retired) 8 Agricultural Educa-
....... 
tion Department 8 Oklahoma State University.~ 
The following criteria for ranking each of the home 
programs and cooperating center programs were suggested by 
the writer~ 
A strongly emphasized phase of a program received a 
score of 5; 
An area of the total program that was moderately em-
phasized received a score of 4, 
An area in which there was average emphasis a score 
of 3 was recorded, 
An area with slight emphasis received a score of 2 8 
and finallyu 
A score of 1 was used to indicate an area of a total 
program that was shown to have little or no emphasis. 
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Any single home program or cooperating center program could 
possibly have rankings consisting of all 5 1 s or all l 1 sli 
but the more common pattern of ranking by the panel re-
sulted in rankings all the way from an occasional 1 to 
sometimes a 4 or 5. The more outstanding programs in the 
study usually received rankings of 4 1 s and 5 1 s, while 1es-
ser programs were ranked 3 or below in most of the seven 
areas of the total program considered. 
Instruments Used 
There werethree instruments used in this study. One 
was an attitude scale developed by the writer which at-
tempted to measure the attitudes of the beginning teacher 
toward emphases in each of seven identified areas of a com-
plete vocational agricultural program ( see Appendix A). 
The second instrument was a simple ranking form pre-
sented to the beginning teacher and to the review panel 
for the ranking of emphases followed both in the home pro-
gram and in the cooperating center program (see Appendix 
C). Beginning teachers were asked to rank emphases exist-
' ing in home program as they perceived ita but were not 
required to rank the cooperating center program~ The re-
view panel used the ranking form to rank both the home 
program and the cooperating program. 
The third instrument was Rokeach 1 s Dogmatism Scale 
( see Appendix B)" 
49 
In ::brmulating the attitude scale encompassing the 
seven identified areas of total program in vocational agri-
culture&' the writer 11 with the advice and a,ssistance of 
knowledgeable people in the field of vocational agriculture 
and educational research 11 developed a. 'pool I of seventy 
attitude statements" In each of the seven areas previously 
mentioned 11 five :ravorable and five unfavorable statements 
were developed" Faculty in the Agricultural Education De-
partmenta Vocational Research Coordinating,Unit 11 School of 
Occupati.ona.l and A.dul t Education Ii and others who were fa-
miliar with attitudinal research studies were asked to 
rank and offer suggestions for improvement of each group 
of five statements. These efforts resulted in selection 
as to the most favorable in the favorable group and the 
most unfavorable in the unfavorable group of statements. 
After careful compilation and consideration of rankings .. 
the two most useable and appropriate favorable and unfav-
orable statements were selected in each of the seven areasa 
finally comprising a total of twenty-eight statements. 
This preliminary attempt at fonnation of an attitudinal 
scale was given to twelve experienced teacharsw this with-
out reference to the schedules' possible future use in 
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determining program emphaseso Members of the review panel 
used in the ranking of emphases given by local teachers to 
home programs and cooperating programs were asked to per-
form the same function on the programs of the twelve ex-
perienced teachers used in the preliminary trial of the 
scale. It was confirmed by the investigator 1 s committee 
that the scale 8 after refinement 8 did adequately 8 in effect8 
provide a measure of attitudes in the seven areas desig-
nated as making up the total program of vocational agri-
culture. 
The final form of the investigator's developed atti-
tude scale resembled that of the Likert type scaleo Advice 
and instru'ctions of authorities 6 Thurstone ( 3) If Murphy and 
Likert (25) and Edwards (18) were followed in finalizing 
attitude statements and completing the schedule formo 
The attitude scale was administered to thirty-two 
beginning teachers as an attitude inventory of their per-
ceptions of relative importance covering the seven basic 
areas of a total programo These seven areas were identi-
fied previously in the studyo The beginning teachers were 
asked to respond to each, statement on a five-point con-
tinuum; strongly agree 8 agree 8 neutral 5 disagree or strorg1y 
disagree a 
The R.okeach Dogmatism Scale,, Form E; was used in ad-
dition to the investigatoris developed attitude scale" 
Rokeach (19) indicates that "the Dogmatism Scale is a 
measure of the degree to which a person's 'total mind is 
an open mind or a closed one'." 
Rokeach (19) believes that those who score extremely 
high on this scale are seen to differ consistently from 
those who score, extremely low in the formation of new 
belief systems, whether the systems are conceptual, per-
ceptual, or aesthetic in natureo 
According to Rokeach (19)a a basic characteristic 
that defines how open or closed a person's belief system 
is may be described as follows~ 
.•• the extent to which the person can 
receivea evaluate 8 and act on relevant in-
formation received from the outside on its 
own int':tinsic merita unencumbered by ir-
relevant internal pressures that interfere 
with the realistic reception of the infor-
mation are unrelated habits, beliefs, and· 
perceptual cues 9 irrational ego motivesa 
power needsu the need for self-aggrandize-
ment, the need to allay anxiety9 and so forth. 
The more open one's belief system,!' the more 
should evaluation and acting on information 
proceed independently on its own merits 9 in 
accord with the inner structural require-
ments of the situation. Also 9 the more open 
the belief system,!' the more should the person 
be governed in his actions by internal self-
actualizing forces and the irrational inner 
forces. 
The Rokeach Dogmatism Scale was administered to the 
beginning teachers at the same time as the attitude scale 
51 
measuring attitudes toward programs emphases (see Appendix 
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B). The test was administered in accordance with the in-
structions sent to the writer by Mr. Rokeach (see Appen-
dix D). The beginning teachers were instructed to respond 
by placing values ranging from +3 to -3 in front of each 
item on the scale. A -3 indicated the teacher disagreed 
very much with the statement. At the other end of the 
continuum a +3 indicated that the teacher agreed very much 
with the statement" In scoring the instrument a +4 was 
added to ea.ch value assigned by the teacher. For example 0 
a +4 added to a -2 would result in a +2 for a particular 
statement" The lowest possible score obtainable was 40 5 
and the highest possible score was 280" 
Hypotheses to be Tested 
Major hypotheses: 
1. A beginning teacher's attitude toward program 
c' 
emphases in a total program of vocational agriculture will 
be significantly related to a qualified juries assessment 
of the program emphases existing in his home high school 
at the time of his experiences as a student of vocational 
agriculture a 
2. A beginning teacher 1 s attitude toward program 
emphases in a total program of vocational agriculture will 
be significantly related to a qualified juries assessment 
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of the program emphases existing in the cooperating center 
at the time of his experience as a student teacher in voca-
tional agriculture. 
3. A beginning teacher's attitude toward program 
emphases will be significantly related to his own percep-
tions of program emphases occuring in his home high school 
program at the time of his enrollment in vocational agri-
culture. 
Minor hypotheses: 
1. The positive correlational profiles of beginning 
teachers will be more closely associated with those teachers 
possessing more closed-minded personalities. 
2. The negative correlational profiles of beginning 
teachers will be more closely associated with thosetEachers 
possessing more open-minded personalities. 
Data secured in this study were considered suitable 
for analyzing by use of non-parametric statistical tests. 
According to Siegel (20) 0 there are two non-parametric 
tests which can adequately be used in the analysis such as 
were secured in this study. 
Because of the need to measure and analyze the profile 
of program emphases of the beginning teachersu in light of 
emphases of home programs and cooperative center programsa 
the Spearman Rank Correlation Coefficient rs was chosen. 
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This test, described by Seigel (20) 6 allowed for the rank-
ing of the seven areas of a progra.m as to greater and 
lesser degrees of emphases and then accomodated determina-
tion of a rank relationship. 
The level of measurement constituting ordinal dataa 
made the use of this statistic desirable. The procedure 
for using the Spearman Rank Correlation Coefficient as out-
lined by Siegel (20) was followed closely. 
A correction factor was included in the rs calculations 
because of the large number of ties in the ranking of be-
ginning teacher attitudes and to even a greater degree in 
the ranking of local programs and cooperating programs by 
the review panel. When a la.rge number of ties occur 8 
Siegel (20) suggests the use of the following formula in 
computing rs~ 
!x 2 ''Ey 2 Ld2 + -
rs = 
0)Lx2 iy 2 . 
The Pearson Product Moment Correlation described by 
Runyon and Haber (21) was used to determine the overall 
correlation between the attitudes of beginning teachers 
and the seven areas of program emphases outlined earlier. 
Each of the seven areas comprising a total program were 
totaled and the mean determined for each respective area 0 
including the total scores and means of the beginning 
55 
teacher attitudes as reflected by his responses through use 
of the attitude scale. The following formula for the Pear-




Y'ix2 . t:Y2 
Elzey (22) indicates that the Pearson Product Moment 
is one of the more common correlation techniques. In 
order for it to be used properly 1 the researcher must as-
sume that the variables are linearly related a.nd the scores 
on each variable are normally distributed. 
CHAPTER IV 
RESULTS OF THE STUDY 
Introduction 
The results of this study\are presented in five sec-
tions with a general discussion closing the chapter. Th~ 
first section explains the results of a brief look at the 
total relationships of beginning teacher attitudes as re-
flected in the seven divisions or categories which~ for 
the purposes of this study 9 were accepted as constituting 
a total program of vocational agriculture. Also included 
in this section is a consideration of attitudes as they 
may relate to home high school programs and cooperating 
center programs. The Pearson Product Moment Correlation 
Coefficient was selected to identify relationships which 
exist. 
The second section is a presentation and discussion 
of the beginning teacher attitudes as they may relate to 
a qualified juries assessment of the program emphases ex-
isting in his home high school progra.m at the time he was 
a student of vocational agriculture. An attempt is made 
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in this section to take a somewhat closer look at each 
individual teacher attitude profile in relation to the 
profile of the local high school vocational agriculture 
program. The Spearman Rank Correlation (rs) was used to 
identify these profile relationships in sections twoff three 
and four of this chapter. 
The third section of this chapter is basically the 
same type of analysis and discussion" However 0 in section 
threeff the study is concerned with the possible relation-
ships which exist between the beginning teacher attitude 
profile and that of a qualified juries assessment of the 
program emphases existing in the cooperating center's pro= 
gram in which the beginning teacher had previously com-
pleted student teaching for approximately an eight-week 
period a 
The fourth section considers the relationship which 
exists between a beginning teacher's attitude profile as 
measured by the developed schedule and the perceptual pro-
file of his home high school program. The beginning teacher 
perception is measured by his response to a ranking scale" 
This is the same ranking scale used by the review panel 
for assessing program empha.ses of both local' and coopera-
ting programs of vocational agriculture. 
The fifth section of this chapter is concerned with 
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an analysis of a three-dimensional pattern of positive and 
negative relationships in each of the areas mentioned--home 
programu cooperating program and perception of home program 
as they relate to open and closedmindnessa Because of a 
wide variation of positive and negative correlations 0 a 
discussion of individual teacher profile should aid in 
analyses and understanding of the results of the study" 
This section of Chapter IV primarily deals with the open 
and closemindness of beginning teachers as tied to the 
individual teacher profile and the positive and negative 
aspects of the profile relationships described previously 
in this section. 
The final section presents a general discussion of 
data collected but seems to fit somewhat outside a corre-
lational framework 11 identifying certain interesting facets 
of the study of beginning teachers. 
Relationships Between Attitudes 
and Total Program 
The writer developed an attitude scale containing a 
total of twenty-eight favorable and unfavorable statements 
which were used in an attempt to measure attitudes of be-
ginning teachers toward program emphases. Responses on 
the attitude scale were assumed to measura.bly reflect 
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attitudes of beginning teachers in the seven basic areas 
of a total program of vocational agriculture. These seven 
areas were as follows: (1) adult education; (2) agricul-
tural mechanics; (3) guidance; (4) classroom instruction; 
(5) community service; (6) supervised occupational exper-
ience; and ( 7) Future Farmers of America (FFA). Results 
of this attitude scale will be the basis for the analyses 
and discussion in the following sections of this chapter~ 
In this section there is a need to present a total 
over-all picture of the relationships which exist in vary-
ing degrees between attitudes expressed by beginning 
teachers and jury assessment of program emphases in each 
of the seven specified areas of the total program of voca-
tional agriculture as exhibited in both local home and 
~oopera.ting center programs. In order to more concisely 
proffer the total picture 0 a composite attitude score was 
obtained for the entire population 0 thirty-two beginning 
teachers in each of the seven areas of the total program. 
In order to sufficiently compare and analyze these data 0 
a composite score was also obtained for each of the seven 
areas of total program for the home high school program 
and the cooperating center program. A mean score for each 
of the above mentioned categories was computed to make 
appropriate use of the Pearson Product Moment Correlation 
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formula. The mean score proved most useful in a prelimi~ 
nary and cursory analysis of strengths and weaknesses with 
the configuration of beginning teacher attitudes and the 
emphases placed upon the various segments of local and 
cooperating programs. 
Attitudes and Adult .Edu.cation .Empha.sis 
The relationship between attitudes of beginning 
teachers toward adult education and the juries assessment 
of the extent a·f emphasis upon adult education in home and 
cooperating programs proved insignificant statistically. 
In the case of beginning teacher attitudes and home pro-
gram adult education 6 r = .178g which was not significant 
at the .05 level. The correlation 9 as shown in Table IIu 
between the beginning teacher attitudes and the cooperating 
program also was small and insignificant.. This relation-
ship was somewhat higherg r = .226 8 but still rather low 
and accepted as insignificant. 
A review of total jury assessment revealed clearly 
that panel members concurred in a.ssessing adult education 
emphasis to be lowest of any of the seven areas of the 
total programg both in the local home programs and the 
cooperating center programs. The review panel recogni~ed 
that adult education in the local program was the only 
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phase of the seven which generally was below average. The 
mean score shown in Table II was found tol:e 2.83 which was 
below the average of 3o0b It seems that the beginning 
feachers may have reacted against a somewhat substandard 
adult education program. The beginning teachers' attitude 
scores were higher than either of those given the home 
program or the cooperating program in terms of the panel 
rating. A 3.0 score in terms of panel ranking is con-
sidered indicative of average emphasis in a given area. 
TABLE II 
CORRELATIONAL .. AND .. MEAN .SCORE PROFILE. 
ATTITUDES~ ADULT EDUCATION 
Home Cooperating Teacher 
Programg Program~ Attitude~ 
r .178 .266 
x 2.83 3.359 3.406 
Not significant at .05 level 
The mean score of 3.406 for the beginning teachers 
did indicate interest and concern .. generally speakingff for 
adult education" This is reflected in data presented in 
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Table III showing the number of teachers with favorable~ 
neutral and unfavorable attitude scores 6 and in which 68"8 
percent of the teachers reacted with favorable attitude 
scores. It is' quite possi~le that some of the local pro-
grams and cooperating centers lack of emphasis may have 
carried over with the beginning teachersu as evidenced by 
a 12. 5 percent neutral and a 18. 7 per9ent unfavorable af-
titude score. This could be interpreted to mean that be-
ginning teachersu as evidenced by their attitudes toward 
program emphasesu perceive a need for greater emphasis in 
adult education at the local program level than possibly 
they experienced either in the local high school program 
or the cooperating center program. 
TABLE III 














Attitudes and Agricultural Mechanics Emphasis 
The relationship between beginning. teacher attitudes 
toward agricultural mechanics programs and the juries as-
sessment of the extent of emphasis upOn agricultural me-
chanics in home and cooperating center programs proved to 
be of importance to the study even though a significant 
relationship was not foundo 
In view of the increasing amount of interest and re-
sulting increased emphasis in agricultural mechanics since 
the 1963 Vocational Education Act, it was the-. investiga-
tor's opinion that this trend would be reflected in the 
attitudes of beginning teachers; however, this was not trueo 
The attitude of beginning teachers did not correlate 
significantly with jury assessed emphasis on agricultural 
mechanics in the home or cooperating programs. Findings 
collated in Table IV show the small amount of relationship 
that existed. 
The meaningfulnessof this finding would seem to be 
reflected in the analysis of the mean scores as shown in 
Table IV. The mean score of the beginning teachers' at-
titudes was 2a95 which proved the lowest of all of the 
seven divisions or catagories of the total vocational agri-
cultural program.. The mean score of 2. 95 was interpreted 






CORRElATIONAL AND MEAN SCORE PROFILE 
. BEGINNING TEACHER ATTITUDE.~ 
AGRICULTURAL MECHANICS 
Home Cooperating Teacher 
Program: Program: Attitude~ 
.096 .066 
3.86 4.23 2.95 
significant at .05 level 
Data presented in Table V reflect a composite of 
.. 
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teacher reaction to the attitude scale. Twenty-one out of 
the thirty-two teachers showed attitude scores of 3.0 or 
below 8 which is 65"6 percent of the population. Fifty per-
cent showed below 3.0 attitude score, definitely indicating 
an unfavorable attitude toward agricultural mechanics as 
measured by the attitude scale. In both cases beginning 
teacher attitude scores ranked (mean score) considerably 
below the scores of the review panel for local and coope-
rating programs (3.86 for the home program and 4.23 for 
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the cooperating program)" This further suggests that ac-
cording to the panel's ranking an attempt was made to 
select schools to serve as cooperating centers which show 
a slightly stronger emphasis in agricultural mechanics than 
the home program. The question that still remains in light 
of such a very slight correlation finding is: What caused 
such a large number of beginning teachers to react unfav-
orably to the attitude scale when they seemingly had re-
ceived training in rather strong local and cooperating 
center settings? The investigator will deal with this 





T.EACHER. ATT.ITUDE .RESPONSES: 
AGRICULTURE MECHANICS 
Favorable Neutral Unfavorable 
11 5 16 





Attitude and Guidance Emphasis 
The analysis of this segment of the total program 
study reveals the only one of the seven areas which yielded 
., 
two negative correlations. As shown by data presented in 
Table VIff beginning teacher attitudes as compared to home 
programs yeilded a correlation of -.155 8 while the attempt 
to correlate with cooperating program emphases resulted in 
a correlation of -.177. Neither of these negative rela-
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- .155 - .177 
3.51 3.78 




Perhaps one of the most meaningful findings could be 
the strength of beginning teachers' attitude toward 
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guidance as a part of the total program of vocational agri-
'• 
culture. This strength was indicated by the mean score 
of the attitude scale" The mean score of beginning 
teachers' attitude toward program emphasis in guidance was 
the highest among the seven areas included in the investi-
gationo 
Data presented in Table VI show the mean score for 
the beginning teachers as 3"91 as compared to 3"51 for the 
home program and 3a78 for the cooperating program. 
Findings collated in Table VII indicate that only 12"5 
percent ot' the beginning teachers had a neutral or below 
attitude score 0 indicating the lowest percent of teacher 
responses in the lower ranking categories of any of the 
seven areas studied. The findings would seem to identify 
a relatively favora,ble attitude toward guidance activities 
as part of the vocational agriculture teacher's responsi-
bilities. The 87"5 percent of these teacihers indicating 
favorable scores on the attitude scale was considerably 
higher than their scores for such traditional segments·of 
the program of vocational agriculture as agricultural me-
chanics 0 supervised occupational experience program 8 and 
FFA activities" Guidance activities for a vocational agri-
culture teacher are of a somewhat intangible nature; how-





TEACHER ATTITUDE RESPONSE: GUIDANCE 
Favorable Neutral Unfavorable 
28 1 3 
87a5 9.4 




Beginning teacher attitude scores also indicated a 
rather strong and favorable orientation toward classroom 
instruction. Among the seven categories 9 classroom in-
struction ranked only behind guidance and supervised oc-
cupational training in terms of a positive favorable 
position on the attitude scale. Despite the strong rank-
ingu there was no significant correlation between begin-
ning teacher attitudes toward program emphasis in this 
area and jury assessment of emphasis observed in home 
or cooperating programs of vocational agriculture. The 
relationship as shown by Table VIII data is r = a06 for 
68 
the home program and a04 for the cooperating program. This 
seems to indicate that with the instruments usedu littleu 
if any6 degree of relationship could be found to exist 
between a beginning teacher's attitude toward classroom 
instruction and his past experiences in either the local 
or the cooperating program. 
TABLE VIII 
CORRELATIONA.L AND MEAN SCORE PROFILE 
.EEGIMN.ING. TEA.CHER .. lCT.T.ITUDE.~. 
CLASSROOM INSTRUCTION 
Home Cooperatj.ng Teacher 
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Program~ Program: Attitude: 
r 006 8 04 
x 3.96 4.2 3 059 
Not significant at 805 level 
Table VIIIu with data relating to classroom instruc-
tion, shows a considerable difference between the mean 
scores. The attitude mean scores of beginning teachers 
were not as strong as the panel's ranking of the home pro-
gram (mean score - 3 "96) and the cooperating center pro-
gram (4"2). The mean score ranking indicates again the 
possibility that cooperating centersu because of their 
selection, were selected because of strength in this and 
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perhaps other areas of the total program. 
Data compiled and presented in Table IX reveal a 
rather large percentage (25) of beginning teachers who 
have a somewhat unfavorable attitude toward emphasis in 
classroom instruction. This finding could be interpreted 
as leading to certain implications 8 considering that the 
beginning teacher has just finished an educational process 
which stresses the various instructional aspects of the 
program of vocational agriculture 8 particularily classroom 
instruction. Because of the very low correlationsu the 
answer to the quest.ion--Why? 8 will have to be found some-
where other than in the home program or the cooperating 
cent.er program. The basis for such unfavorable attitudes 
in several of the areas studied are certainly not immedi-
atly clear. 
TABLE IX 














Attitude and Community Service Emphasis 
Even though not found statistically significant, th~ 
two strongest relationships were found in the area of com-
munity service" The relationship between the attitudes of 
beginning teachers and home program was r = "248; while 
for the cooperating program, r = .247, as shown by colla-
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3 0 24 3 0 42 




In view of the relative strengths of the correlations 
shown in Table X~ there would seem to be indicated a rather 
stable influence from both the local home program and the 
cooperating cent:er 1 s program upon those participating in 
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such educational experienceso 
A look at the mean score in Table X shows a slightly 
different aspect of the investigation. The beginning 
teachers responded somewhat unfavorable (2.96) or at least 
below the neutral position (3.0) on the attitude scale. 
The only other area which showed a comparable unfavorable 
composite set of attitude mean scores was discovered to be 
agricultural mechanics (2"95). The observed mean score 
(3c42) for the cooperating program in community service 
possibly reflects the selectivity applied in the program 
of student teachingo Implicit is the consistent attempt 
to place student teachers in the above average programs 
by the Agricultural Education Department. 
Data presented in Table XI show responses of the be-
ginning teachers toward program emphasis on community 
service. It seems clear 8 based upon the responses shown 
in Table Xii' that beginning teachers reacted quite strongly 
against community service (40.6 percent) as measured by 
the attitude scaleo Along with an unfavorable response 
on the part of beginning teachers 8 there were 15.6 percent 
which exhibited a neutral response. Present beginning 
teacher responses are most interesting in light of the 
emphasis traditionally placed upon community service in 
past yearso 
. '"TABLE XI 














Beginning teachers showed rather strong attitudes 
toward a program emphasis in supervised training. This 
area ranked second in strength of the total seven areas 
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under consideration in the home program. Table XII shows 
a positive correlation 8 .24~ for the home program and a 
negative correlation 0 - .31 8 for the cooperating programs. 
However, both correlations were not statistically signi-
ficant at the .05 level. Nevertheless, the correlations 
do provide the study with the widest range of relationships 
discovered for any of the seven areas investigated. 
The mean attitude score (4o22) for the cooperating 
programs showed one of the strongest rankings by the review 
panel as compa..red to other areas rankedo It should be 
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observed that the home program score ranking was slightly 
above the moderate emphasis level. Perhaps this would sug-
gest that the beginning teacher may have been exposed to 
a rather strong program of supervised occupational train-
ing in both home and cooperating programs. With a teacher 
attitude mean score of 3.75 the teachers showed somewhat 
of a lower score in spite of their experiences in rather 
strong programs of supervised occupational training" Be-
ginning teachers did show considerably more correlation 
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BEGINNING TEACHER ATTITUDE: SUPER1-
VISED OCCUPATIONAL TRAINING 
Home Cooperating 
Program: Program: 
.245 - .31 
4.04 4.22 





Data presented in Table XIII show the breakdown of 
the teacher attitude responses. The 18"7 percent neutral 
and the 12.5 percent unfavorable responses are a bit sur-
prising in view of the strength of the program in which 





TEACHER ATT.ITUDE. RESPONSE~ .. SUPERVISED. 
OCCUPATIONAL TRAINING 
Favorable Neutral Unfavorable 
22 6 4 
68.8 18.7 12.5 




The final area considered in this section of Chapter 
IV was the attitude of beginning teachers as they relate 
to Future Farmers of America (FFA) activities. The find-
ings were not dete.rmined as statistically significant at 
the .05 level" The strongest relationship appeared in 
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relating beginning teacher~' attitudes with the home pro-
gram (.25). Findings shown in Table XIV record only a 
- a06 correlation between the cooperating program and 
teacher attitudes. In considering the mean score for both 
home and cooperating programs 0 findings do indicate a 
strong program emphasis in FFA" The cooperating program 
ranked somewhat strongerg 4045,, as compared to 4a07 for 
the home programo The beginning teachers did not quite 
reflect this degree of emphasis with their attitude mean 
score (3.34). The lesser degree of emphasis of the home 
program as compared to the cooperating program (as indi-
cated by the mean score) possibly accounted for the higher 





CORR.ELATIONAL AND MEAN SCORE PROFILE 
BEGINNING TEACHER ATTITUDE: 
FUTURE FARMERS OF AMERICA 
Home Cooperating 
Program: Program: 
.25 - .06 
4.07 4o45 





Collation of data presented in Table XV reveal teacher 
attitude responses on the attitude scale. The meaning be-
hind the neutral responses (15.6) and especially the un~ 
favorable responses seem rather difficult to conceptualize 
in light of the traditionally high prestige accorded FFA 
in vocational agriculture programs. A total of 11 teachers 
(34a4) made ratings ascribed as neutral or unfavorable to-
ward the FFA" In view of the rather strong home and 
cooperating program emphasis in FFA and the low correla-
tional coefficient, it would seem as if there might 1:e reason 
to suspect a reaction on the part of beginning teachers 
against present and/or past emphasis on FFA in the local 





TEACHER ATTITUDE RESPONSE: 
FUTURE FARMERS OF.AMERICA 
Favorable Neutral Unfavorable 






In trying to conceptualize and summarize the total 
picture of relationships between the seven categories of 
vocational agriculture and the a.tti tudes of beginning 
teachers toward program emphasesu the investigator was 
impressed by the varied reactions for and against the iden-
tified segments of the total program. Noticeable reactions 
against were primarily observed in the areas of agricul-
tural mechanics and community service 6 which are recognized 
as comprising the older and more established parts of the 
total program. Strong response for newer aspects of the 
total program, such as guidance 9 were also salient phe-
nomena. 
All data failed to yield substantially significant 
statistical relationships between any one of the seven 
areas of the total vocational agricultural program and 
beginning teacher attitudes toward program emphases" 
Attitude and Program 
Emphasis Profiles 
After a general overall analysis of the relationship 
between beginning teacher attitudes and segments of the 
total program of vocational agriculture 6 there was felt a 
need for more detailed examination of attitudes of begin-
ning teachers and those entities of attitudinal influence 
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in which they have participated. This part of Chapter IV 
was concerned with presenting a brief analysis of the cor-
relation scoresa both positive and negative 9 as these 
might be discovered to be associated with the identified 
entities of educational influence, In this more detailed 
study of findings concerning various relationships between 
attitude of tea.chers and possible educational experiental 
influences, the investigatoru after consultation with a 
specialist in the Oklahoma State Vocational Research Co-
ordinating Unite chose to use the Spearman Rank Correla-
tion Coefficient described by Siegel ( 20'). The Spearman 
Rank Correlation (rs) was selected as the appropriate 
statistical tool to determine possible significant rela-
tionships which might exist between teacher attitude pro-
files and home emphasis program profiles, as well as 
cooperating center emphasis program profiles. 
The ranking of attitude and the program emphasis 
scores of the review panel was a relatively simple process, 
It was first necessary t:o determine rank of sco+es for 
the seven ma,jor program areas by the panel. The same 
was true of the teacher atti bide scores as measured by the 
attitude scale" Attitude scores were ranked 1 through 7. 
In like manner,. the home and cooperating scores were 
ranked. Once the rank profile was determined for the 
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teacher and for the respective programu the differences he-
tween the individual rank scores were then computedc These 
differences were squared in order to remove negative signs. 
Allowances :were then made for tied scores in the rankings 
according to the correction process outlined by Siegel (20) 0 
Siegel (20 states: 
If the proportion of ties is large,,. then 
a correction factor must be incorporated 
in the computation of rs c T.he effect of 
tied ranks in the. X variable is to re.-
duce the sum of the squarest£ x2 below 






when there are tied ranks in the X vari-
able. Therefore 8 it is necessary to 
correct the sum of squaresff taking ties 
into account. 
Siegel (20) points out the final formula for correc-
tion of ties scores is: 
= 
The above formula was used for correction of ties 
scores for both X and Y variables. It was necessary that 
this procedure be stressed because of the large number of 
ties presentff especially in the case of home and cooperat-
ing program scores" The above formula was therefore used 
in the computation of rs for teacher attitudeff·home pro-
gram and cooperating center rank scores 6 as well as for 
the beginning teacher's perception of his home program of 
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vocational agriculture. According to Siegel (20), the 
significance level for rs (Population =7-seven areas of 
vocational agriculture in the study) is r = .714 or above. 
Attitude and Home Emphasis Program 
Profile Relationships 
The study showed the rs significa.nt relationships of 
beginning teacher atti tude.s and home program to be a very 
small percent of the tota.1 relationship's studied" The 
range of positive relationships was "09 to .855 6 while the 
negative range was - .019 to - .968. 
Data presented in Table XVI indicate the small pro-
portion of significant relationships which exist as mea-
sured by rs. The 18"70 percent of the beginning teacher 
group which showed significant relationships with their 
home program emphases were equally divided with 9.35 per-
cent yielding positive and 9.35 percent yielding negative 
relationship scores. Likewise, findings shown in Table 
XVI indicate quite unequivocally the large percent (81.3) 
correlations which were not found significant at the .05 
level. 
The division between the positive and negative cor-
relations as applied to individual teachers as shown in 
Table XVI resulted in a component of 56·. 3 percent positive 
and 43"7 percent negative. 
TABLE XVI 
- TEACHER-A1rTITUDE ~ HOME PROGRAM PERCENTAGE RELATIONSHIPS 
SIG.NIFICANT AND NON -S!GNIFTCANT 
Percent of Total 
Corr.elations Percent Significant 
Positive:Negative 
Percent Non-Significant 
Positive & Negative Total Positive:Negative Total 
Attitude: 
Home Program 9"35 9.35 8la3 100% 56.3 43a7 100% 




It must be pointed out 0 however 9 that even though 
there were only 9"35 percent significant positive correla-
tions, data treatment did reveal 11 teachers exhibiting 
correlations above .40" This was not the situation with 
the cooperating center program where only 3 teachers ex-
hibited correlations above .40. Because of the very low 
number of statistically significant correlations which 
treatment of data yielded11 hypothesis one is rejected. 
Attitude and Cooperating Program 
Profile Relationship 
Relationships determined by use of rs formula. between 
beginning teacher attitude and cooperating center program 
emphasis were less statistically significant than with the 
teacher attitude and home program emphasis aspect of the 
study" However O the positive and negative correlationa.l 
ranges were quite similar" The study showed the range of 
positive correlations to be "0094 to ;85 0 while the nega-
tive range was "018 to "84" Lower positive correlations 
were especially noticeable as compared to the home program 
correlations" There were only 3 positive correlations 
identified as above "40 for the cooperating program as 
compared to 11 for the home program described previously. 
However 0 negative correlations for both programs were very 
similar when compared" 
84 
Data presented in Table XVII reveal that only one pos-
itive correlation (3.13 percent) proved significant at the 
.05 leve1 8 while two negative correlations (6.25 percent) 
were statistically significant. There was a noticeable 
'break' between the significant correlations and the next 
ranked correlation coefficient (.85 to .5585). This 
'break' was not evident in the attitude home program cor-
relations. This same 1brea.k 1 was found true for negative 
correlations also (.8057 to .5664). 
These same data yielded 90.62 percent of correlations 
in the non-significant category 0 indicating the absence of 
meaningful relationships between the teacher attitudes a.nd 
program emphases in the cooperating center programs" 
Table XVII also showed approximately the same kind of 
balance between positive and negative correlations ob-
served. There were 53"1 percent of the teachers who re-
lated positively with the co opera ting center progra.m while 
46.9 percent related negatively. 
Generally; the study showed the profile patterns of 
the emphasis in cooperating programs to be quite similar 
to the home programs 0 especially in range and balance of 
positive and negative correlations. Because of such a 
few statistically significa.nt: correlations yielded., hypoth-
esis number two was rejected. 
TABLE XVIl 
TEACHER ATTITUDK~ COO:i?ERATING PROGRAM PERCENTAGE .RELATIONSHIPS 
SIGNIFICAN.T AND NON -SIGNIFICANT 
Percent of Total 
Percent Non-Significa.nt Correlations Percent Significant 









Attitude and Home Program Perception Profile 
The study indicated a more comparable pattern of rela-
tionships between his home program emphasis and the begin-
ning teacher's perception of his home program than was 
true fur the emphases in the cooperating center program" 
Findings collated in Table XVIII indicate that there 
were two significant correlations (6.3 percent) at the .05 
level and not a single significant negative correlation. 
This contributed to a high figure of 93.7 percent of non-
significant correlations (positive and negative) 0 as shown 
in Table XVIII. 
These data also present a somewhat similar positive-
negative correlational balance pattern (59a4 percent posi-
tive; 40.6 percent negative). This balance 9 however 0 did 
not exist: to the degree that was revealed with regard to 
home and coopera.ting program emphases relationships. The 
range of positive correlations was a019 to "916 as com-
pared to .03 to "72 for negative correlations. Againff be-
cause of the very low percentage of statistically signi-
ficant correlations which data treatment yielded 5 hypothesis 
three was rejected. 
TABLE XVIII 
TEACHER ATTITUDE: PERCEPTION OF HOME PROGRAM 
PERCENTAGE R,ELATIONSHIPS f SIGNIFICANT 
AND·NON-SIGNIFICANT 
Percent of Total 
Correlations Percent Significant 
Positive:Negative 
Percent Non-Significant 
Positive& Negative Total Positive:Negative Total 
Attitude: 
Perception 
Home Program 603 0 100% 59a4 40a6 100% 
Not significant at "05 level 
c 
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Correlational Profile Groupings~ 
Open-Minded and Closed-Minded 
Open-mindedness .and closed-mindedness refers basically 
to the structure 0f the belief system.. The instrument used 
to obtain the data, of this study was the Dogmatism Scale., 
Form. E., developed by Rokeach ( see Appendix B). 
Open-rn.indedli' as eonsidered in this studyu is applied 
to the teacher having.a low score on the Dogmatism. Scale; 
and 0 conversely, closed-mindedness refers to achievement of 
a hig·h score on the Dogmatism. Scale. 
Dick (26) co:mrn.ents~ 
Open and closed-mindedness seem. to be at 
opposite ends of a continuum.; therefore 8 
to categorize an individual in all his 
beliefs as open- or closed-minded would 
be to establish ideal types. Idea1 
types 0 as such 0 do not exist since the 
various beliefs of individuals fall 
somewhere along a continuum.. 
In this investigation the range of all scores achieved 
by beginning teachers was 114 to 221 with a mean of 158.56. 
Wiggins (2) reported that a group of 75 student teachers 
in agricultural education at Oklahoma State University ex-
amined in 1968 had a range of 106 to 204 with a mean of 
159. 9189. Dick ( 26) reported that a group of 50 student 
teachers in science education at Oklahoma State University 
tested in 1967 had a score range of 105 to 200 with a mean 
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score of 14la3 for the same Form E of the Rokeach Dogmatism 
Scale a 
In presentation of da.ta procured through application 
of the Dogmatism Scale 0 no attempt is made to spell out 
which scores are specifically open or closed; rather., a ,/> 
t!::::: 
plus value was assigned scores which occurred above the 
mean score and 0 likewise,. a minus value was allocated those 
scores appearing below the mean. Dick (26) considered only 
those scores which appeared either in' the top quartile or 
the bottom quartile; the middle quartiles were not con-
sidered in his investigation. 
In order to obtain a more comprehensive analysis of 
data secured by this studya teachers were grouped together 
by correlational profiles (negative and positive correla-
tion)a The four groupings of teachers so structured were~ 
(1) those with all correlation scores positive; (2) those 
with two positive and one negative correlation scores; (3) 
those with one positive and two negative correlation 
scores; and (4) those with all negative correlational 
scores. 
Data summarized in Table XIX illustrate both the cor-
relational profile and the dogmatism scores for the eight 












*Total Population Mean 
TABLK_XIX 
CORRELA.-TIONAL PROFILE.: TOTAL POSITIVE 
CORRELATION AND DOGMATISM SCORES 
Attitude Attitude 
Cooperating Preception Home 
Progra,m Progr.am 
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The average dogmatism mean score for the positive pro-
file grouping was 164.75u which is slightly above the popu-
lation mean. This could possibly mean that these teachers/! 
with their all positive profile, do, in general 6 tend to 
make judgements and decisions on a more closed-minded basis 
than is true for other beginning teachers. 
It may be further noted that the high dogmatism score 
(221) within the entire range appears in this grouping. 
The percentage of plus scores were 62.5 8 while 37.5 percent 
of scores were minus. 
Findings presented in Table XX, as to be expected due 
to grouping procedure/! exhibit a slightly less positive 
correlational determination. These data are presented 
primarily to give a more comprehensive picture of the cor-
relational profiles as they are associated with open- and 
closed-mindedness of each individual included in thep)pula-
tion. The mean score for the open- and closed-minded 
scores shown in Table :XX was 164.4 8 which was almost iden-
tical to the total positive grouping shown in Table XIX 
(164.75). 
Sixty percent of the dogmatism scores (plus) were 
above the total population mean (158.56) 0 while 40 percent 
o'f scores (minus) were below the population mean score. 
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Table XIX for the structural pattern of those scores above 
and those below the total population mea.n score. 
Findings collated in Table XXI show a. pa.ra.digm con-
siderably more negative in na.ture. The mean score for 
those whose correla.tional profile placed them in the group-
ing described in Table XXI was 15801, only slightly below 
the two groups (Table XIX a.nd XX) discussed previously. 
One noticeable phenomenon in this profile grouping is the 
absence of extreme high or low open- and closed-minded 
scores. 
Distribution of scores both above and below the popu-
lation mean (158.56) deviated somewhat in this grouping. 
There occurred a. definite movement toward a. more open 
grouping of individuals. The percent of both pluses a.nd 
minuses was 50 percent. 
Finallyu data. shown in Table XXII present a. consider-
ably different picture tha.n previously seen in analyses of 
other group da.ta." The mean score for the nega.ti ve profile 
grouping was 132.75 8 considerably below the population 
mea.n (158"56)1J a.nd more importantll noticeably below the 
mea.n of a.ny of the other three profile groupings. The con-
tra.st between the all positive profile grouping mea.n score 
(164.75) a.nd tha.t of the a.11 nega.tiveprofile grouping 















CORRELATIONAL PROFILES POSITIVE. -CONE) AND~ .NEGAT.IVK {TWO} .. CO-RRELATIONS~ 
DOGMATISM. SCORES 
Attitude Attitude Attitude T-otal Mean* 
Home Cooperating Perception.Home Dogmati:sm +=Above X 
Program Prog_ram Program Score -=Below II 
0037 - 08430 - .3959 155 
- 01509 02523 - a3142 174 + 
00917 00187 0 2727 167 + 
- 07648 al698 - .2067 152 
- 01651 - 01743 01982 153 
- .4859 .2243 - .7245 158 + 
- 01941 - .4762 .5099 139 
- a0817 - .1941 .6563 148 
- 0968 - ,,4287 .,7181 160 + 
.1869 - 04579 - .2844 175 + 




14 - 0 2181 
20 - c4Q 
26 - c 5101 
29 - c6111 
TABLE XXII 
CORRELATIONAL PROFILE~ TOTAL NEGATIVE 
CORRELATION AND DOGMATISM SCORES 
Attitude Attitude 
Cooperating Perception Home 
Program Program 
- c504£ - .3595 
- cl834 - cl751 
- c8057 - .0301 
- cl295 - c6193 













Based upon investigation by Dick (26) and Rokeach (19)K 
toward recognizing implications for data .shown in Table 
XXIIK the suggestion would,appear strong that those teachers 
with total negative· correlatianal profiles were inclined to 
fun ct-ion· ·c-on"S±dera:bly "·mo·re open-miRcl-ed than those in pro -
file group one (Table XIX) and profile group two (Table 
XX). 
Dick (26) again comments that~ 
The essence of the differences between those 
who are open and closed is found to be in the 
ability to analyz.e and synthesize. Those who 
are more open are found to have greater ability 
to synthesize. 
The spread between mean s.cores of group one (all pos-
itive) and groupfour (all negative) was found to be 32 
points. It should be noted that the high score (221) at 
the extreme end of the continuum was in the all positive 
profile groupingff while similarily at the other end was 
found the low score (.114) of the negative profile group-
ing. The previously noted balance occurring between those 
scores which are abov:e. and below the population mean 
( 158. 56) and the respective. profile groupings was no longer 
evident: all of the scores in the all negative grouping 
were found to be below the population meana 
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Similarities and Differences of Teacher 
Attitude and Home Program 
The basic goa1 of the study was to determine., if pos-
sible" the relationships which might exist between begin-
ning tea.cher attitudes and the various educational experi-
ences which might tend to influence attitude development 
of the beginning teacher. Hamlin (27) says: 
Some researchers are obsessed with the need 
for objectivity. Granting that we want as 
much objectivity as possible there is no 
completely objective research. Subjectivity 
enters in the choice of a subject, in the 
selection of data to be gathered 5 and in 
the interpretation of data. If the director 
of research is competent, his subjective 
judgements_ may be its grea.test contribution. 
In this portion of Chapter IV 9 the investigator at-
tempted to collate and evaluate data in a somewhat cursory 
manner in order to clearly portray certain a.spects of the 
study which seem to have important implications8 The in-
vestigator recognizes that to draw more definite conclusiors 
is unwarranted8 Hamlin (27) further points out that: 
Another current obsession is with elaborate 
statistical analysis 0 used as much to obscure 
as to illuminate. An example is factor anal-
ysis. Certainly it ha.s some small use in re-
search in occupa_tional education 9 but one can 
factor-analyze crude data to death and still 
have nothinga 
One of the more striking aspects of the study to the 
investigator was the easily identifiable lack of 'matching' 
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between beginning teacher attitudes and the various program 
profiles. The prevaling paradigm seems to be one charac-
terized by wide divergence instead of matching" This di-
verse pattern proved consistent when examination was made 
of the individual profile components8 
A somewhat superficial analysis was made of the indivi-
dual 'profile patterns.o I In order to facilitate such an 
analysis 8 the writer ana.lyzed only the first three places 
in the ranks of t.eacher attitude and the home program pro-
file instead of the seven rankings previously correlatedo 
First 9 certain more or less common patterns of teacher at-
titude emphasis in the first 0 second 8 and third place 
rankings were identifiedo It was found that teachers num-
ber 3 0 9 8 20 8 21 0 22 8 23a and 24 ranked guidancea adult 
education and classroom instruction a.11 within the 1 8 2 
and 3 rank positions. In other words 8 these three areas 
of the total program made up the 'block' of first 0 seconda 
and third place rankings of these seven teacherso This 
represented 21.88 percent of the teacher population" These 
data also revealed that teachers number 6 8 10 8 14u 19 8 25 8 
26 0 29 and 31 ranked guidance 9 adult. education or classroom 
instruct.ion first: and/or second in the profile rankings 
indicating their attitudes" This represents 25 percent of 
the teacher population8 Teachers number 7o Bo 120 l3o 16 
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and 17 showed the ranking of adult education 8 guidance or 
classroom instruction such as to have been placed i.n any 
two of the three top ranking positions. They were tabu-
lated as such rega:rdle.ss of arrangement or combination in 
the top three ranking positions. This latter grouping 
represented 21.88 percent of the teacher population. Thus, 
the total percentage of teachers ranking these items in the 
top three places tallied 68.76 percent. 
It should furtheT be noted tha.t there were two other 
areas of the total program which were prominent in receiv-
ing top rankings from the beginning teachers. Supervised 
occupational training was ranked first by 12 beginning 
teachers ( 37 "5 percent) . Supervised training ra.nked in the 
top three placings (ties included) in 20 out of the 32 
teacher attitude profiles (62.5 percent). The only other 
phase of the total program which appeared quite often in 
the teacher profile was FFA. It should be noted here that 
while FFA was not ra.nked first in a single insta.nce,,, FFA 
did appear in the top three places among profiles of teach-
ers 11 times (ties included) for a 34.37 percent 1block 1 
of emphasis agreement. 
Since certain emphases pa.tterns have thus been identi-
fied a.s exhibiting comroonal i ty among the teacher profiles O 
the matter of analyzing home program profiles should also 
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be considered" The procedure used was the same; thus only 
the top three ra,nkings .. of .profile components will be stud-
ied. 
There were four areas of the total vocational agri-
culture program which appe.ared most often in the home pro-
gram profile. The .. home .. program was contrasted because it 
exhibited a higher relationship to teacher attitude when 
treated statistically.. C.omponents most frequently appear-
ing were supervised.farming 11 agriculture mechanics 0 com-
munity service and FFA" There were no 'block I groupings a.s 
was the case in a.dult education 8 guidance and classroom in-
struction" However 8 there were rather strong emphases in 
the areas mentioned for home program as these were ranked 
by the review panelo 
The panel ranked.FFA in the top three rankings 26 out 
of 32 insta.nces ( ties included). This represented 81" 25 
percent of programs included in the study 0 compared to 
34.37 percent for beginning teacher rankings. 
The panel ranked supervised occupational training in 
the top three places 26 out of 32 instances for an 81.25 
percent as compared to 62 "5 percent for beginning teacher 
a.tti tude profiles. One of the more striking areas of con-
trast between teacher profile ranking and home program 
profile ranking by: panel was in the area of agricul tura.l 
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mechanics" The panel ranked agricultural mechanics in the 
first through the third positions in 22 out of 32 instances 
representing 68"8 percent of the total programs studied. 
This compared to 18. 75 percent for beginning teacher at-
titude toward such a strong.emphasis" It was noted that 
the panel ranked agri.cultural mechanics first place six 
times as compared to no first place rankings by beginning 
teachers in responses comprising emphasis attitude pro-
files. 
There was considerable agreement in the limited number 
of times community service ranked in the top three placings; 
eight for teacher profil.es; seven for home programs. 
The more frequent areas of agreement seem not only to 
be in the area of supervised o.ccupational experience em-
phasis as previously noted but also in classroom instruc-
tion. Classroom instruction appeared first six times out 
of 32 beginning teacher attitude profiles 9 but perhaps more 
important II classroom instruction a.ppeared in the top three 
rankings 21 out of 32 cases for 65.6 percent" The review 
panel indicated that classroom instruction ranked first 
in home program emphasis in ten instances for 32.0 percent. 
However u more impressive wa.s the placing of classroom in-
struction in the top 1 - 3 rank positions 29 out of 32 
instances (ties include~ for the home programs 11 (90.6 per-
cent). 
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The foregoing analyses, which admittedly have been 
somewhat perfunctorily structured, do point out rather 
clearly the similarities and dissimilarities between pro-
files of beginning .teacher emphasis attitudes and their 
experienced .home and cooperating center programs. This is 
in no way implying a question as to the validity of judge-
ments and evaluations. oL the review panel. However, when 
these findings are.consi.deredin light of their totality, 
certain conclusions are made possible, many on the basis 
of eliminating strong influences of home and/or cooperating 
center experiences previously felt as more or less estab-
lished. 
CHAPTER V 
SUMMARY, CONCLUSIONS 6 IMPLICATIONS 
AND RECOMMENDATIONS 
Surnro.ary 
· This study was concerned with selected areas of ex-
.. 
periential influence which have had opportunity to contri-
bute toward developing and shaping the attitude of begin-
ning teachers of vocational agriculture toward the nature 
and extent of emphases in seven identified areas comprising 
a total vocational agriculture program. These seven areas 
included (1) adult educationu (2) agricultural mechanics 0 
(3) guidance, (4) classroom instruction, (5) community 
serviceu (6) supervised occupational training and (7) Fu-
ture Farmers of America. Further, two major centers of 
attitudinal influence included in the investigation were 
those actual experiences provided through the individual's 
home high school program and,his cooperating student 
teaching center program. 
The 32 beginning teachers were administered two atti-
tude scales. The first scale attempted to measure the 
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beginning teacher's attitude toward program emphases in 
each of seven areas of the established total program of 
vocational agriculture, thus synthesizing an individual 
teacher attitude profile. 
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The sec.ond scale sought to measure the extent of open-
and closed-mindednes.s prevailing for e·ach teacher. Three 
program ranking instruments were developed and used in the 
study to determine.which of the seven areas of the total 
program ranked highe.st and which ranked lowest along a 
continuum structured.as 1 to 5. The Likert Scale was used 
as a guide in developing program emphasis attltude .. ranking 
scales. 
District supervisors and teacher educators who were 
knowledgeable and possessing many years experience with 
the total state program were used as the review panel to 
determine the rank of individual home and cooperating cen-
ter progra~s. Beginning teachers were also requested to 
respond to this same scale in providing their perception 
of program emphases provided the home high school program" 
All ranking scales were the same in format and content. 
This ranking served as the basis for determining the in-
dividual's home and cooperating center data profiles" 
These attitude profiles were then correlated with 
both home and cooperating center program prof.iles, as es-
tablished by the panel, in an attempt to discover 
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significant relationships. In order to further discover 
significant association with specified variables, an in-
vestigation was made as to appositeness with open- and 
closed-mindedness. Rokeach's Dogmatism Scale was used to 
determine an inventory in this area for each beginning 
teacher which might lead to discovery of the nature and 
extent of comparision and/or association. 
A 28-statement attitude scale was developed and re-
fined by the investigator in order to attempt measurement 
of attitude toward various broad areas or classifications 
of the total program of vocational agriculture. The scale 
was then administered to 32 beginning teachers of vocational 
agriculture as a major step in determining attitude and 
establishing an attitude profile for individual teachers, 
An attempt was then made to correlate attitude profiles 
with program profiles. Basically, the program profiles 
provided points of reference from which to measure possible 
selected experiential influences upon beginning teachers 
in terms of program emphases. 
The investigation did not find significant correla-
tions between total attitude score, total emphases occur-
ring in home programs, and emphases occurring in cooperat-
ing center p~ograms, using scores as represented by the· 
mean of the total population of scores, using the Pearson 
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Product-Moment Correlation Coefficient, 
When the Spearman Rank Correlation Coefficient (rs) 
was used to determine possible relationships between pro-
files of beginning teacher program emphases attitudes and 
profiles of experiential patterns of emphases in home and 
cooperating programs,. a few significant correlations,, both 
positive and negative 11 were found to exist. However 9 the 
proportion of significant correlations was found to be so 
small a.s to essentially negate the importance of such cor-
relations to this study in substanti.ating the three major 
hypotheses. 
However 11 a grouping of teacher correlational profiles 
within the three areas in which correlations were dis-
covered to exist indicates the more closed-minded teacher,. 
as an individual 8 yielded the more predominate number of 
positive correlations" Those teachers who exhibited total 
negative correlational profiles were considerably more 
open-minded than those with total positive correlational 
profiles" These findings support the minor hypothese of 
the study" Significa.nce for all tests was set at. the . 05 
level" 
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Conclusions an.d Implications 
It was concluded that attitudes of beginning teachers 
of vocational agriculture toward program emphases are not 
readily shaped neither by the experiential influence of a 
local home program nor by the observed or experienced em-
phases of the cooperating teaching center program in which 
they participateda The investigation indicates that be-
ginning teachers respond quite independently toward situa-
.tions and experiences provided for them through specified 
portions of their educational experience. It appears pos-.. , 
sible that beginning teachers are not as impressionable as~ 
may have been presumed by teacher educators in the field of 
agriculture" It is further concluded that the variation of 
responses between teachers a.nd even individual teacher re-
sponses toward various aspects of educational experience 0 
such as vocational agriculture, cannot easily be predicted0 
particularly with a high degree of accuracy. The study 
would also seem to indicate that while a teacher may react 
favorably toward emphasizing strong programs of supervised 
occupcttional training and classroom instruction he may 9 at 
the same time 0 react quite unfavorably toward an equally 
strong program of agricultural mechanics" 
Variations 0 of considerable magnitude, when expressed 
as favorable and unfavorable attitudes toward 
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program areas concurrently evaluated with unanimity by the 
review panel did contribute a great deal toward lowered 
correlations 6 both in the case of total relationships as 
well as profile relationships. These phenomena were most 
apparent in the pa.iring of teacher attitudes with home pro-
grams and with ea.operating center program profile scores. 
This pairing was a step in use of the Spearman Rank Cor-
relation (rs). T.he.re wasassuredly evidence of some yet 
unidentified factors which seem to mask or complicate clear 
analyses of findings pertaining to total program correla-
tions using the Pearson-Product Moment. The presence of 
such undetermined factors, however, was not readily evi-
denced until ranking of scores were made in preparation 
for use of the Spearman Rank (rs). 
Even though not statistically significant, the begin-
ning teacher attitude scores when correlated with the home 
programu cooperating program and perception of home pro-
grams exhibited considerably higher positive scores for 
the home program than those determined for either coope-
rating program or for the teacher perception of home pro-
grams. It should be admitted that this finding held true 
only for the positive scores of home program profile cor-
relations. Because of the absences of substantial numbers 
of statistically significant correlationsu this finding of 
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higher positive correlation scores between teacher at-
titude and home programs was not considered to be of mean-
ingful importance to the study. 
The study indicated a noticeable lack of agreement 
between beginning teacher perception of home program and 
that of the review panel. The teachers' assessment of 
emphases present in their local program of vocational agri- 1 
culture seemed to be a rather I close I or decidely adverse. 
critical analysis of their home program when compared to 
analyses of the panel. Beginning teachers tended to rather 
consistently rank emphases occurring in their home programs 
below parallel reviews by the panel of supervisors and 
teacher educators. This was particularly true in the areas 
of adult education, agricultural mechanics, and guidance 
and classroom instruction. It would seem logical to con-
clude that beginning teachers did not perceive the nature 
and degree of emphasis within these areas as strongly as 
did members of the panel. It is of value to note that even 
though the local teacher of vocational agriculture was 
possibly very influencial in the decision of the beginning 
teacher choosing the teaching profession, the beginning 
teacher was quick to identify areas of 'less emphasis' in 
his home program. The greatest spread between appraisal 
scores of beginning teachers and panel members appeared in 
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the area of agricultural mechanics. Findings revealed that 
beginning teachers, generally, (50 percent) reacted less 
favorably in terms of emphases attitude scores toward agri-
cultural mechanics than was true of any other program area
0 
Likewise, they responded rather unenthusiastically toward 
emphasis occurring in the home program in agricultural me-
chanics as indicated by the disparity between teacher and 
panel member scores.. There are any number of factors which 
might; be speculated upon as contributing toward such rela-
tively negative attitudinal and perceptual respon.ses of 
beginning teachers in a field that has purportedly become 
an increasingly more popular part of the program.of voca-
tional agriculture in Oklahoma. However, because of the 
variance of responses, it is extremely difficult to draw 
any definite conclusions, except to indicate that more 
study is especially needed in this area. 
Conversely, the beginning teacher perceived the areas 
of community service, supervised occupational experience 
and FFA to be more strongly emphasized in the local program 
than was true of panel members. 
Based upon the panel's evaluation, cooperating center 
programs scored higher in terms of emphases in the seven 
areas of vocational agriculture than did the home programs" 
A conclusion would seem warranted that, even though the 
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cooperating c,enter program was generally recognized as the 
stronger program in te.:ans of panel evaluation, its influence 
or impact on beginning teacher attitude was not found sta-
tistically significant as shown by this study. Particu-
larily for the closed-minded individual the time that the 
student teacher is associated with the cooperating center 
program could even conceivably be cited as a force working 
' 
against attitude development or attitude change with re-
gard to program emphasis. 
It is concluded from this study that those teachers 
with a greater positive correlational profile~ as deter-
mined by the Spearman Rank (rs), tend to be more closed in 
their personality while teachers who have a more negative 
correlational profile have the more open personalities. 
One of the basic conclusions of the study dealing with 
attitudes of beginning teachers is that a beginning teacher 
is just as likely to respond unfavorably to a strongly em-
phasized segment of vocational agriculture which he may 
feel is overemphasized as he is to respond favorably to an 
area to which he feels is not emphasized strongly enough. 
This is especially true as reflected by his attitudes fa-
voring adult education, guidance, classroom instruction 
and supervised occupational training and those somewhat 
unfavorable attitudes towards FFA, community service a and 
agricultural mechanics. 
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In final summary 9 the salient finding of practical 
value would 'appear to be that individuals possessing more 
close-minded attitudes tend to also favor a pattern of pro-
gram emphases strikingly similar to that experienced in 
their home high school. Conversely, and to a greater ap-
parent degree 9 the individual possessing a more open-minded 
attitude tended to look with less favor upon those program 
emphases established as predominant in the vocational agri-
culture program which he experienced in high school. 
Recommendations 
Any recommendation emerging from findings of this in-
vestigation must be primarily based upon the revelation 
that beginning teacher attitudes are only slightly influ-
enced by their experiences and activities in educational 
programs . peculi.ar to vocational agriculture. Further con-
sideration would emphasize the fact that because of such 
findings 9 teacher educators cannot expect dramatic or far-
reaching changes in attitudes toward program emphases to 
occur. during the student teaching experience anymore than 
they can expect prospective teachers who have experienced 
home programs with certain identifiable emphasis pattern 
characteristics to vigorously identify either in a strongly 
positive or negative manner as these characteristics are 
reflected by their attitudesa 
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In view of the findings of this study and those sub-
stantiated by previous researchers, the following sugges-
tions and recommendations are presented for consideration 
by those who are involved in providing professional educa-
tion experiences for prospective teachers of vocational 
agriculture. 
(1) In developing and implementing programs for edu-
cating prospective teachers, priority should be given to 
a discovery of prevailing attitudes as early as possible. 
The fact that beginning teacher attitudes toward program 
emphases did not c.orrelate significantly with either their 
experienced home or cooperating center programs is rather 
strong evidence that attitude inventories might be very 
helpful in identifying the students' needs;.however, these 
needs cannot be predicted from what is known of the nature 
and extent of experiences he has had in a local program of 
vocational agriculture. 
Admittedly, it may be somewhat disturbing to the pro-
fessional educator to at least partially abandon hyperbolic 
affirmations of strong influence of the student's exper-
iences in his home school program or, still more deflating, 
the sovereignty of the mold of a student teaching exper-
ience. Evidently, even extensive knowledge in these areas 
is not valid enough information alone upon which to b~se 
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judgements as to what the student is 'really like' or what 
he 'really needs' in the way of additional educational ex-
periences. In measuring 'content of the product, 1 knowing 
the student through discovery of his true attitudes and 
aspirations not only aids the student, which is of great 
importance, but helps to accurately assess comparative 
values of program variations:, 
(2) High priority should be given to individuals and 
staff conducting research in order to determine appropriate 
design and method in gathering, classifying and analyzing 
perceptions 9 attitudes and aspirations of prospective 
teachers. The investigator found in reviewing various 
attitude scales that considerable work is being planned 
and implemented in the fields of attitude identification 
and measurement as well as related aspect of personality 
study. However 9 very few of the scales developed were 
found suitable for use in measurement of attitude toward 
teaching program development and emphaseso Innovative 
and creative effort should be expanded in developing and 
validating schedules and scales which would more precisely 
identify and assess individual differences in perception 
and self-motivation toward decisions concerning program 
development and implementation. 
(3) Acquisition of attitudinal and personality data 
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for cooperating teachers as well as their teaching program 
emphases profiles should be considered as of paramount im-
portance. Because the cooperating teaching centers are 
rather stable in both location and function (selected 
teachers must have participated as teachers for several 
years), the gath.ering of attitude and personality data 
could be enhanced. It has often been indic.ated that con-
siderable care .. is. given to matching the prospective ( stu-
dent) teacher w.ith a cooperating teacher and teaching 
center which could provide the most fruitful experience. 
Hence, the acquisition of attitude and personality data 
can provide valuable guidance assistance in helping pros-
pective teachers and their advisers select the most ap-
propriate center for student teaching assignment. 
( 4) Further research might well include an investL-
gation of such variables as attitudes of authority figures, 
peer influences, social and/or economic status of parents 
and possibly the effect of both required and elective 
courses t'aken at the University. 
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Please respond to each of the following statements by cir-
cling the response that most nearly expresses your feeling 






Feel free to mark any question which is not clear in mean-
ing. 
SA A N D SD 
SA A N D SD 
SA A N D SD 
SA A N D SD 
SA A N D SD 
1. Instructional meetings for adults 
will be attended if programs are 
meaningful. 
2. Most local school mechanic programs 
are nothing more than welding. 
3. It is a mistake to involve the high 
school student too seriously in 
choosing an occupation. 
4. I especially enjoy the time spent in 
classroom instruction. 
5. A teacher should stress community 
service as much as any other aspect 
SA A N D SD 
SA A N D SD 
SA A N D SD 
SA A N D SD 
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of his program. 
6. Supervised training programs are the 
basis for most successful vocational 
agriculture programs. 
7, Most basic concepts of vocational 
agriculture cannot be readily imple-
mented in a classroom situation. 
8. It is actually damaging to students 
when vocational agriculture teachers 
attempt to carry out career develop-
ment activities. 
9. Future Farmer activities are the 
most meaningful part of any vocational 
agriculture program. 
SA A N D SD 10. It is difficult to have a well bal-
anced teaching program when excessive 
time is spent in FFA competitive 
activities. 
SA A N D SD 11. Too much emphasis is placed upon 
supervised training programs as a 
criteria for success of the total 
program. 
SA A N D SD 12. All community service programs should 
be organized on an educational need 
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basis involving the student, the 
adult, and the teacher. 
SA A N D SD 13. The teacher is the real key .to sue-
cessful FFA programs. 
SA A N D SD 14. Agricultural mechanics has become the 
most important aspect of the voca-
tional agricultural programs in 
recent years. 
SA A N D SD 15. Supervised training programs are too 
strongly emphasized in vocational 
agriculture. 
SA A N D SD 16. I feel rather uncomfortable working 
with adult farmers in an organized 
setting. 
SA A N D SD 17. There is very little excuse for a 
local program of Vocational Agricul-
ture becoming top-heavy with com-
munity service activities. 
SA A N D SD 18. My greatest satisfaction in teaching 
comes from assisting boys with their 
supervised farming programs. 
SA A N D SD 19. Most local programs of adult and 
young farmer education are the result 
of trying to meet the state depart-
ment's requirements. 
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SA A N D SD 20. I get a great deal of satisfaction 
from teaching agricultural mechanics 
to high school boys. 
SA A N D SD 21. Classroom instruction is·the back-
bone of most well balanced programs 
of vocational agriculture. 
SA A N D SD 22. A teacher of vocational agriculture 
should begin career development ac-
tivities as early as the freshman 
year. 
SA A N D SD 23. Most community service activities 
are not orientated toward education 
of adult or adults involved in the 
service. 
SA A N D SD 24. The adult education program in Okla-
homa is in dire need of being updated. 
SA A N D SD 25. The FFA is a good front and is used 
by many teachers to cover up a poor 
job of teaching. 
SA A N D SD 26. Many teachers use agricultural me-
chanics as a crutch in their teaching 
program. 
SA A N D SD 27. It seems difficult to motivate stu-
dents in a classroom setting. 
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SA A N D SD 28. Classtime should be used to acquaint 
students with occupational oppor-
tunities in agriculture" 
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The following is a study of what the general public 
thinks and feels about a number of important social and 
personal questions. The best answer to each statement be-
low is your personal opinion. We have tried to cover many 
different and opposing points of view; you may find your-
self agreeing strongly with some of the statements, dis-
agreeing just as strongly with others, and perhaps uncertain 
about others: whether you agree or disagree with any state-
ment, you can be sure that many people feel the same as you 
do. 
Mark each statement in the left margin according to 
how much you agree or disagree with it. 
Write +l, +2, +3, or -1, -2 6 -3, depending on how you feel 
in each case. 
+l: I Agree A Little 
+2~ I Agree On The Whole 
+3: I Agree Very Much 
-1: I Disagree A Little 
-2! I Disagree On The 
Whole 
-3: I Disagree Very Much 
1. The United States and Russia have just about ---




2. The highest form of government is a democracy 
and the highest form of democracy is a government 
run by those who are most intelligent" 
3. Even though freedom of speech for all groups is 
a worthwhile goal, it is unfortunately necessary 
to restrict the freedom of certain political 
groups. 
4. It is only natural that a person would have a 
much better acquaintance with ideas he believes 
in than with ideas he opposes. 
5. Man on his own is a helpless and miserable crea-
ture. 
6. Fundamentally, the world we live in is a pretty 
lonesome place~ 
7. Most people just don't give a 11 damn 11 for others. 
8. I'd like it if I could find someone who would 
tell me how to solve my personal problems" 
9. It is only natural for a person to be rather 
fearful of the future. 
10. There is so much to be done and so little time 
to do it in. 
11. Once I get wound up in a heated discussion I 
just can't stop. 
___ 12. In a discussion I often find it necessary to 
repeat myself several times to make sure I am 
being understood. 
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---13. In a heated discussion I generally become so ab-
sorbed in what I am going to say that I forget 
to listen to what the others are saying. 
14. It i.s better to be a dead hero than to be a live ---
coward. 
___ 15. While I don't like to admit this even to myself, 
my secret ambition is to become a great man, 
like Einstein, or Beethoven, or Shakespeare. 
---16. The main thing in life is for a person to want 
to do something important. 
---17. If given the chance I would do something of 
great benefit to the world. 
---18. In the history of mankind there have probably 
been just a handful of really great thinkers. 
---19. There are a number of people I have come to hate 
because of the things they stand for. 
20. A man who does not believe in some great cause ---
has not really lived. 
---21. It is only when a person devotes himself to an 
idea or cause that life becomes meaningful" 
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___ 22. Of all the different philosophies which exist 
in this world there is probably only one which 
is correct. 
___ 23. A person who gets enthusiastic about too many 
causes is likely to be a pretty "wishy-washy" 







24. To compromise with our political opponents is 
dangerous because it usually leads to the be-
trayal of our own side. 
25. When it comes to differences of opinion in re-
ligion we must be careful not to compromise with 
those who believe differently from the way we do. 
26. In times like these 6 a person must be pretty 
selfish if he considers primarily his own hap-
piness. 
27. The worst crime a person could commit is to at-
tack publicly the people who believe in the same 
thing he does. 
28. In times like these, it is often necessary to be 
more on guard against ideas put out by people 
or groups in one's own camp than by those in the 
opposing camp. 
29. .A group which tolerates too much differences of 
opinion among its own members cannot exist for 
long. 
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___ 30. There are two kinds of people in this world: 
those who care for the truth and those who are 
against the truth. 
____ 31. My blood boils whenever a person stubbornly re-
fuses to admit he's wrong. 
_____ 32. A person who thinks primarily of his own happi-
ness is beneath contempt. 
---33. Most of•the ideas which get printed nowadays 
aren't worth the paper they are printed on. 
---34. In this complicated world of ours the only way 
we cart know what's goirtg on is to rely on leaders 
or ef:X:perts who can ~· trusted. 
---35. It is often desirable to reserve judgment about 
wh&t's going on until one has had a chance to 
hear the opinion of those one respects" 
----36. In the long run the best way to live is to pick 
friends and associates whose tastes and beliefs 
are the same as one's own. 
----37. The present is all too often full of unhappiness. 
:rt is only the future that counts. 
---38. If a man is to accomplish his mission in life it 
is 1s6'metimes necessary to gamble "all or nothing 
at all." 
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---39. Unfortunately, a good many people with whom I 
have discussed important social and moral prob-
lems don't really understand what's going on, 
---40. Most people just don't know what's good for them. 
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BEGINNING TEACHERS' OPINION OF THE EMPHASIS 
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HOME SCHOOL: TEACHER: 
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The scale for .expressing your opinion is as follows: 
SCALE: 5,,,S.trong.1¥. 4.,..,Moderat.ely 3-Av..erage 










Future Farmer Activities 
Guidance-Career Development 




3 2 1 
< 




M IC H I GAN ST ATE UN l VE R 5 IT Y BASl' LANSING • MICHIGAN 4882~ 
DBPARl'.MBNT OP PSYCHOLOGY • OLDS HALL 
March 3, 1969 
Mr. Jack Pritchard 
Department of Agricultural Education 
235 Agricultural Hall 
Oklahoma State University 
Stillwate,;:; Oklahoma 74074 
Dear Mr. Pritchard: 
You certainly have my permission to use the 
Dogmatism Scale for research purposes, All you 
have to do is mimeograph it yourself with the 
instr.uctions from The Open and Closed Mind 
(New York: Basic Books, 404 Park Avenue South, 
New York, New York 10016). May I suggest, however, 
that you mix up the items well and, if possible, 
pad them with a few items from any other scale 
that you care to choose. It doesn't matter how 
you mix them up and it doesn't.matter what items 
you use to pad them with. 
I certainly hope that you will furnish me with 







February 20 0 1969 
Professor Milton Rokeach 
Department of Psychology 
Michigan State University 
East Lansing 0 Michigan 48823 
Dear Professor Rokeach: 
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I am a graduate student making a study of attitutional 
changes in beginning teachers as they relate to selected 
educational experiences.a · It has been suggested that the 
Dogmatism Scale des0rihed, .. in your book 0 The Open and Closed 
Mind 8 be incorporated into my study. 
May I have your permiss-ion to administer this scale to the 
34 first year teachers that will be participating in this 
study. 
Any consideration given to this request will be appreci-
atedo 
Please respond at your earliest convenience. 
Sincerely yours 9 
Jack Pritchard 
235 Agricultural Hall 
JP:pw 
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